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Reaching 
across the 
continent

Thabo Mohlala

M
arang Centre, a multi-
million-rand maths 
and science facility 
based at the Wits edu-
cation campus in Park-

town, Johannesburg, is reaching out 
to students on the continent with its 
new academic research programmes. 

One of these programmes is a 
research fellowship offered at doc-
torate and post-doctoral level. 

Marang  d i rec tor  Professor 
Mamokgethi Setati said this is part of 
the centre’s efforts to develop capac-
ity and produce a pool of more maths 
and science leaders on the continent. 

She said four fellows are currently 
enrolled: two Zimbabweans, a Nigerian 
and one from Lesotho. Those at doc-
torate level are sponsored to a tune of 
R90 000 a year, while those doing post-
doctoral studies receive R120 000.

“These are bright and committed 
scholars, some of whom occupied 
[the] most senior academic positions 
in their countries, and we are excited 
to have them here,” said Setati. 

It is hoped that when they return 
home, they will form a critical mass 
of qualified professionals in these 
subjects, which are considered key to 
reviving the socio-economic fortunes 
of the region.

Setati said the research is spread 
over a period of three years and has 
a strong mentorship component. 

“The fellows are treated as part of 
the staff. For instance, they teach, 
learn how to supervise students and 
do just about everything that we do 
as staff. And each one of them has 
been assigned a mentor.”

The fellows work in different 
research areas, which range from 
multilingualism and the learning of 
mathematics and science in school, 
mathematical literacy, public aware-
ness in science, mathematics and 
science knowledge for teaching to 
effective methods of teaching maths 
and science.  

Maebeebe Mokeleche lectured at the 
Lesotho College of Education before 
joining Marang in June last year. His 
focus is public awareness in science.  

Mokeleche said the aim of his 
research is to demystify science and 
to make people aware of the part it 
plays in their daily lives. He said the 
centre hosts seminars and work-
shops where experts empower teach-
ers with practical skills they can 
adapt for use in their classrooms.

Mokeleche said he hoped the find-
ings of the research would be shared 
with other institutions as the areas 
identified resonate those of other 
poor countries in the region. 

Michael Mhlolo, who hails from 
Zimbabwe, joined the programme 
after he presented a seminal paper 
during a maths and science confer-
ence hosted in South Africa. 
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Fellows at Marang Centre will soon be 
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Learners from Diepdale Secondary School in Diepkloof, Soweto, and Johannesburg City Park staff clean up 
the Bailey Spruit and plant indigenous vegetation in the area. See Page 2. Photo: Johannesburg City Parks





Tempers 
flare at 
college

☎ 

Thabo Mohlala

M
anagements of most 
tertiary institutions 
dread the beginning 
of the academic year, 
as it is often accom-

panied by disturbing scenes of toyi-
toying students.

Compared to the past years, 2006 
saw few incidents of student protests 
across the country. But somewhere in 
Parktown, Johannesburg, away from 
the public glare, a low-key battle was 
brewing. Although it never exploded 
into the open, it left a few red faces 
and some frayed nerves.

Irate parents and frustrated stu-
dents accused Central Johannesburg 
College (CJC) management of refus-
ing to admit them because of “lack 
of space” even though “they met all 
the college’s registration procedures 
and requirements”.

But the school management 
blames this on the “misunderstand-
ing” and, in some instances, reluc-
tance by some parents as well as stu-
dents to follow the college’s clearly 
stipulated registration procedures. 

CJC’s deputy principal, Desmond 
April, outlined three stages that he 
said constitute a proper registration 
— and which most learners disre-
gard. He said the first stage is “pre-
enrolment”, where they capture cru-
cial information about each student 
on the day of registration. 

After this students are requested to 
deposit the stipulated amount into the 
college’s bank account. The amounts 
vary according to the courses. 

And the final step, which April 
said is more crucial, is for students 
to return within the same day upon 
making the deposit to get student 
cards and a class allocation. Once 
a student has satisfied all these 
requirements, he or she is regarded 
as having properly registered, said 
April.

However, according to April, most 
students fail to come back on the 
same day as they make the deposit, 
and only return a few days later 
when all the space has been filled. 

“Remember we cannot wait for 
those we are not even sure are com-
ing back or not,” said April, adding 
that CJC can accommodate only 1 
200 “warm bodies”. He said, how-
ever, that the college continues to 
register those who return with their 
deposit slips.  

“We can only take so much with 
so much resources. We cannot con-
tinue to take learners, especially 
those doing technical courses, as 
this would mean they would have to 
share facilities. And this would not 
be conducive for effective learning,” 
said April. 

A 20 year-old student, Nomvula 
Mbele from Soweto, is one of those 
who felt hard done by. Mbele, who 
registered for a diploma in human 
resources management, said she 
fulfilled all the requirements. “I 
went to the bank to make a deposit 
and returned to finalise other neces-
sary paper work and was told I was 
accepted,” she said.

“Imagine my surprise and shock 
when I returned to find my name 
was not on the register. And the 
explanation I got was that the class 
was full. I found it particularly odd 
after I was made to believe I was 
accepted,” said Mbele. 

Although she was refunded, she 
is bitter that the college wasted her 
time, as she had to hurriedly start 
searching for an alternative school. 
Mbele, who finished her matric in 
2005 at Emdeni Secondary School, 
was forced to enroll for the same 
course with the Molapo campus of 
the South West Gauteng College in 
Soweto.

Mbele’s sponsor,  Tiffany de 
Waynecourt-Steele, also expressed 
outrage at the manner in which the 
college handled her beneficiary’s 
registration. She said the college 
wasted Mbele’s time in making her 
believe she was admitted.

Waynecourt-Steele said that reg-
istering too many students reflects 
“incompetence and lack of proper 
planning on the part of the college’s 
management”. She said what made 
matters worse was management’s 
refusal to help parents who wanted 
clarity on the situation.

April conceded that the current 
registration system — where learn-
ers have to deposit money into the 
college’s bank account — contrib-
utes to the delays. Currently the col-
lege uses a “cash lease system”, to 
avoid taking cash from the public. 

He said a new registration method 
is being investigated. He wouldn’t 
reveal much about the new system, 
but was confident it would improve 
matters. But even then, he feels it 
can only work “if you have the coop-
eration of parents and learners”.  

I am principal of a school called 
Nkone Maruping Primary 
School, situated on the out-

skirts of an RDP settlement called 
Braamfischerville, named after the 
struggle icon, Braam Fischer. It is 
not far away from Dobsonville and 
Roodepoort, west of Gauteng.

The school opened its doors in 
July 2004 and has an enrolment of 
1 200. It is made up of 36 corrugated 
mobile unit containers situated on 
124x136 square metres. 

Of the 26 classrooms that we 
have, one is used as my office, while 
another serves as an administration 
office. 

The school is nestled at the foot of 
two mine dumps notorious for their 
dust during the windy season, nor-
mally around August. On the worst 
windy days we are left with no option 
but to send the learners home. 

The dust not only contributes to 
poor visibility, but also poses seri-
ous health problems to learners and 
teachers. It is during this time that 
most teachers and learners typically 

complain of dust-related illnesses 
such as headaches, eye and chest 
irritations, and tonsillitis. 

As a result of this, the rate of absen-
teeism rises, as doctors book some of 
them off sick. This has a huge impact 
on our learning. As a principal I see 
it as my responsibility to ensure  that 
learning does not come to a complete 
halt while also trying to come up with 
ways of dealing with the dust. 

I began by involving learners 
and teachers, as well as parents, 
and asked each of them to contrib-
ute a square of grass to the school. 
The response was overwhelming, 
although it was not enough to cover 
the whole school yard.

My next port of call was the 
department of agriculture, to whom 
I wrote for more help. Although they 
could not help, they referred me to a 
company called Plant Wise, which 
responded positively and gave us 
grass — enough to cover the remain-
ing space. 

We decided to donate some of the 
grass to the neighbouring schools, 
which had a similar problem. Today, 
although there are days where we still 
get affected by dust, the situation has 
improved tremendously. 

But out of this rather difficult 

experience, a lesson was learned — 
especially by the learners — which 
showed how crucial the environ-
ment is to our wellbeing. 

And being one of the few schools 
that are involved in indigenous 
games, our learners are now able to 
play freely within the school yard, 
unlike before. The awareness is not 
only confined to the school, but has 
spread to the community as well. 

For instance, as I walk around I 
noticed that most houses in the neigh-
bourhood boast well-manicured and 
lush green grass, as well as trees. I am 
happy that, in the end, the school and 
the community were able to put our 
heads together and solved what was a 
perennial headache to us. 

This experience brought home the 
point that schools should always be 
in the service of the communities in 
which they are located. They must 
be centres of excellence by joining 
hands with the people outside their 
premises. 

I learned that, as a leader, one 
must always take the initiative, but 
in doing so must  also involve others. 

Nocawe Makibela is principal of 
Nkone Maruping Primary School in 
Braamfischerville, west of Gauteng

From Page 1
“After the presentation I was encour-
aged to apply. I did apply, but the com-
petition was stiff and I could not make 
the grade. But even then they kept in 
touch,” said Mhlolo. And the rest, as 
the saying goes, is history. 

Mhlolo is a mathematics genius and 
he, too, was attached to a teacher train-

ing college in his country before enroll-
ing at Marang Centre last year. His 
research focuses on the effective teach-
ing of maths. 

He said in most instances teachers are 
blamed when students perform poorly, 
and there is often a call for an increase 
in content knowledge. “But research dis-
proved this as it was found that the prob-

lem has to do with the methods teachers 
use to teach the subject,” he said.

Mhlolo said most teachers have suf-
ficient content knowledge, but battle 
when they have to share that knowl-
edge with learners. 

He said he has started with his ini-
tial research and has visited schools 
in Gauteng. Mhlolo is optimistic his 

research will yield positive results.
He was full of praise for the work the 

Marang Centre is doing, adding that it 
is encouraging to see more young peo-
ple choosing teaching as a profession. 
The challenge for governments is to 
ensure that these learners do not leave 
the system early or on completion of 
their studies.

Reaching across the continent

Johannesburg City Parks, together with communities, schools and various environmental groups, celebrated 
World Wetland Day on February 2. This year’s theme, “Fish for tomorrow”, acknowledged the estimated one 
billion people worldwide who have fish or shellfish as their main or only source of protein. Included were 
awareness campaigns educating communities about the environmental value of wetlands. Schoolchildren 
cleaned up wetlands near their schools, conducted water quality tests, removed illegal rubble and staged 
a march calling for a greener and healthier Johannesburg. Targeted areas included the Jukskei River, 
Braamfontein Spruit, Blue Dam, Florida Lakes, Klip River and Moroka Dam. — Thabo Mohlala
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S
choolteachers played 
starring roles in Trevor 
Manuel’s recent budget 
speech suggesting a 
welcome change in offi-

cial thinking about how education 
funding can achieve quality.

Equally applauded were increased 
allocations to higher education and 
adult education. But Manuel’s 
silence on early childhood develop-
ment and special needs education —
which includes the disabled — indi-
cates these have slipped right off the 
government’s radar.

“Teachers are the frontline of our 
education system,” he told Parlia-
ment, acknowledging that most “do 
a sterling job under difficult condi-
tions. We pay tribute to them and ask 
no more than that they continue to 
serve with dedication and integrity.”

Manuel allocated an additional 
R8,1-billion to hire additional teach-
ers, teaching assistants and support 
staff in schools and districts, and to 
improve salaries. Education Minis-
ter Naledi Pandor would determine 
how this amount would be used, but 
it would be to “reward good teach-
ers, provide support to poor schools 
and improve the quality of schooling 
in general”, Manuel said.

This is a hugely significant policy 
shift, said Russell Wildeman, Idasa’s 
education budget analyst. “It’s a rec-
ognition that you can’t purchase 
quality only via inputs at the mar-
gins of the budget, such as for librar-
ies or textbooks. You have to make 
teachers part of the equation.”

Historically, education budgets 
have suffered from a wildly unbal-
anced ratio between personnel and 
non-personnel expenditure, Wilde-
man said. The former accounted for 
90% of spending in the late 1990s, 
although it has since improved in 
some provinces. 

Quality suffered on both sides 
of this ratio: officialdom tended 

to envisage the 90% as a tedious 
servicing of an excessive wage bill, 
unconnected with the quality of 
instruction, while 10% for school 
infrastructure, textbooks and the 
like was too small to impact sig-
nificantly on the overall quality of 
schooling.

Manuel’s emphasis on extra 
money to provide support staff is 
especially significant for poor 
schools, Wildeman said, as it is here 
that overstretched teachers must 
perform administrative tasks, 
including cleaning, which wealthier 
schools can hire non-teaching staff 
to perform.

He stressed, however, that there 
was no way of knowing whether this 
shift in thinking at the centre will 
percolate down to the provinces, 
where spending decisions regarding 
schools are made. Pandor expressed 
concern on a number of occasions 
last year that provincial spending 
priorities are often out of kilter with 
national goals.

This was one caveat in an otherwise 
“exciting” budget, said Graeme Bloch, 
education policy analyst at the Devel-
opment Bank of Southern Africa: “We 
need to keep up pressure on the prov-
inces to deliver on the resources that 
Manuel has provided.”

The  minis ter  a l so  p ledged 
R700-million in teacher bursaries to 
provide 13 000 new teachers over 
three years. This is welcome, said 
Sue Muller, director of curriculum 
matters for the National Profes-
sional Teachers Organisation of 
South Africa, but well short of 

meeting the annual need for about 
14 000 new teachers.

She also questioned whether sal-
ary increases, details of which Pan-
dor is still to determine, would close 
the huge income gaps between 
teaching and other professions. “A 
teacher with 10 years’ experience 
earns about R10 000 before deduc-
t ions .  House  pr ices  average 
R500 000, giving a bond payment of 
R5 000 per month. A teacher faces 
never being able to afford a house.”

Also sounding a note of caution 
was Jon Lewis, research officer at 
the South African Democratic 
Teachers Union: “We have had these 
promises of increases before, like 
three years ago, and we’re still fight-
ing over implementation.”

Wildeman said black students, in 
particular, would benefit from the 
R600-million Manuel promised in 
bursaries for further education and 
training colleges — the old technical 
colleges. 

Pandor has punted the colleges as 
a key part of the government’s skills 
development strategy, and this 
unprecedented injection of bursary 
funds clearly “shows the sector is 
being made a priority”, he said.

All commentators agreed that 
Manuel’s unexpected announcement 
of an extra R850-million for adult 
education — a roughly 10% increase 
— was long overdue, but short on 
detail. “It’s getting adult education 
started again, but we need to know 
what’s intended,” Lewis said.

He also commented that the silence 
on early childhood development was 
disturbing. “Maybe it’s budgeted for 
— but by the time you get to the prov-
inces you find it’s disappeared. And 
special needs education has fallen off 
the edge completely.

“But the praising of teachers was a 
first from any major politician — 
talking of them not just as a drain on 
the fiscus but as sources of quality.”

Early childhood development appears to have slipped right off the government’s radar. Photo: Oupa Nkosi

Trevor Manuel was generous in this year’s budget, but only in 
certain areas of education, writes David Macfarlane

The minister pledged 
R700-million in 
bursaries to provide 
13 000 new teachers 
over three years

Her multiple skills make it 
rather difficult to describe 
her in just one word. And in 

trying to capture the essence of who 
she really is, one would need a dozen 
superlatives. 

Her name is Judy Nwokedi, a 
sportsperson, psychologist, health 
activist, media specialist, filmmaker 
... the list goes on and on.

Nwokedi was born in Graaff-Reinet 
in the Eastern Cape. She was one of 
the children who was always eager 
to learn and seek knowledge. So at 
all times she was buried in books. 
Small wonder then that at the age 
of 16 she was already a student at 
the University of Cape Town, where 
she graduated “with a class medal 
in Sotho”.

In 1982, owing to the political sit-
uation in the country, she was 
forced to go into exile and the first 
country she set foot in was Aus-
tralia. As an avid softball player she 
immediately impressed people with 
her skills and later joined the sports 
ministry to help “professionalise” 
the Australian amateur sport. 

Her training in psychology, 
which she studied up to master’s 
level, saw her landing the impor-
tant job of being a civilian psychol-
ogist in the Australian Correctional 
Services. The idea was to draw on 
her South African experience in 
fundamentally transforming the 
prison system. 

More importantly, she served in 
the Royal Commission into Black 
Deaths in Custody, managed a drugs 
programme and helped develop 
alternate models of dealing with 
juvenile detention. 

“They thought I could bring in a 
different perspective that would be 
important for their commission,” 
said Nwokedi. She returned to South 
Africa in 1993, when she was head-
hunted to “develop advocacy as a 
democratic tool in South Africa”. 

She was also instrumental in form-
ing the National Progressive Pri-
mary Health Care Network through 
which she trained “leading political 
stakeholders” for six months on 
healthcare reform. Through this ini-
tiative, she also secured funding for 
the media to focus more on develop-
ment issues.  

Since then her interest in the 
media has grown, and in 1997 she 
set up a consultancy firm and its 
focus continues to be advocacy. 
Through this she worked closely 
with regional representatives in 
countries such as Malawi, Zambia 
and Zimbabwe around issues of 
media deregulation.  

LoveLife, which is hailed as one of 

the most successful initiatives to 
support and reach out to young 
South Africans on HIV/Aids issues, 
was her consultancy’s “flagship 
programme”.

Nwokedi is also well respected in 
the broadcasting community, hav-
ing worked at the SABC’s Public 
Broadcasting Service that comprised 
15 radio stations and two television 
stations. Now Nwokedi is the 
national manager of Motorola South 
Africa and the only black female 
board member.

Which school did you go to?
Athlone High in the Cape Flats.

Who was your  favour i te 
teacher and why?
Mr Blake, my Latin teacher. He 
introduced me to poetry and com-
munism. He awakened within me 
the desire for literature, language 
and classics.

What were your favourite sub-
jects and why?
Science, Latin and biology, simply 
because I was good at them. I always 
got 90% or more.

What do you miss most about 
your school days?
All the time we had, the gay aban-
don of youth. It was such a period of 
sheer indulgence.

What is your advice to the 
learners out there?
I would say to them: 10% talent and 
90% perspiration. You’ve got to 
work hard, nothing comes for noth-
ing and don’t be fooled by students 
who say “I didn’t”. Read, read and 
read — there is no substitute for 
hard work!

Read, read 
and read 
some more

MY FAVOURITE 
TEACHER

Bookworm: Judy Nwokedi

Judy Nwokedi’s desire for literature, 
language and the classics was fuelled 
by her Latin teacher 
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A rock and a hard place

S
cores of teachers who 
work far away from their 
homes are faced with 
the difficult dilemma of 
h a v i n g  t o  c h o o s e 

between keeping their jobs and 
being able to support their families, 
and quitting their jobs and facing 
economic ruin. Both are difficult 
calls to make. 

Some of these teachers are victims 
of the education department’s re-
deployment policy, while others are 
just not lucky enough to find jobs 
close to home.

Their biggest concerns are leaving 
spouses and young children on their 
own, seeing them only on weekends 
or at the end of the month. And it is 
their preoccupation with the safety 
and wellbeing of the children that 
puts a lot of emotional and psycho-
logical strains on such teachers. This 
in turn affects their work and could 
lead to them losing their jobs.

The Teacher was flooded with let-
ters from some of the aggrieved 
teachers, peppered with impas-
sioned pleas such as: “Please help, 
my family is falling apart — I need 
a transfer!”

Margaret Ndlovu (not her real 
name) teaches at a junior primary 
school in Nongoma, KwaZulu-Natal. 
She started teaching in 1992. Ndlovu 
is married with two children who 
are left with their security guard 
father. His irregular shifts make it 
difficult for him to look after them. 

“My firstborn, who is 16 years old 
and in grade 10, is doing drugs. His 
eight-year-old sibling has started to 
bunk classes,” she said. Ndlovu fears 
things might get worse, which is 
why she wants to be nearer home.

Another teacher, who identified 
herself as Nene, faces an even bigger 
challenge. While she was worrying 
about the wellbeing of their chil-
dren, her husband left her for 
another woman. Nene blames the 
long separation for this. 

A Foundation Phase teacher, Nene 
has 15 years of teaching experience 
at a primary school in Ixopo, KwaZulu-
Natal. Her woes started in 1999 
when she was redeployed from a 
school in Richmond — near her 
home in Pinetown, Marianhill — to 
where she works now. 

She is separated from her family 
by 150km. Because she cannot afford 
to travel daily to and from school, 
Nene has decided to rent a room for 
R400 a month. Her 75-year-old, frail 
and sickly mother cannot cope with 
looking after Nene’s children.

Nene’s six-year-old child, who is a 
grade one learner, suffers from car-
diac problems, as does her two- 
year-old sibling. She was forced to 
fire a nanny whom she was paying 
R700 a month because she was 
untrustworthy. 

“I am frustrated and depressed. I 
am seeing a psychologist to help me 
lead a normal life. And most of the 
time I am booked off sick,” said 
Nene. “I want to be with my family 
on a daily basis. I cannot bring 
them here [to Ixopo] because they 
are under special supervision of 
doctors.”

Teachers’ unions sympathise with 
the teachers, but acknowledge that 
this is not an easy matter to deal 
with. For a transfer to be effected 
there should be another teacher 
willing to swap. They were also 
unanimous that the national 
department of education has the 
obligation to assist by timeously 
making information on transfers 

available to teachers.
Shireen Pardesi of the South Afri-

can Democratic Teachers’ Union 
(Sadtu) said teachers should check 
“vacancy lists, but where their per-
sonal circumstances warrant a 
teacher to move, they can take it up 
with the local education authorities 
for consideration”.

She said Sadtu does handle some 

Teachers are having 
to choose between 
their jobs and their 
families, writes 
Thabo Mohlala

Sticky situation: Teachers are taking jobs at remote rural schools far from their homes and families because 
they need the income. Photograph: Oupa Nkosi

is the lack of time, as teachers spend 
the greater part of their time in the 
classroom. “They hardly have time 
to find out about vacancies and to 
do anything during schools hours,” 
he said.

Natu is addressing this with the 
provincial Education Labour Rela-
tions Council. Thompson said this 
matter is crucial in that teachers 
who are unhappy produce poor 
work, which in turn impacts on 
learner performance.

He said, to address the problem, 
Natu has called for: prioritising the 
issue of posting teachers near to 
where they live; incentivising those 
working in deep rural areas by pay-
ing them better and improving 
working conditions such as provi-
sion of water, sanitation, roads and 
the basic infrastructure. 

The National Professional Teach-
ers Organisation of South Africa’s 
president, Dave Balt, said the issue 
of transfers has always been conten-
tious. “The difficulty is that it is not 
easy for a teacher to move from one 
school to another. He or she would 
have to find someone who is willing 
to swap with him or her.” So if there 
is no one willing, a transfer cannot 
take place.

When asked for comment, a 
spokesperson for the national edu-
cation deparment referred queries 
to provincial departments. 

cases, not as an obligation, but to 
help their members. Pardesi said 
the department bears the ultimate 
responsibility to help in this 
regard. She said principals “as the 
first port of call” should also assist 
troubled teachers. 

Alan Thompson, the National 
Teachers Union’s (Natu) vice-
president, said the biggest problem 



Science ...  
for free

A group of idealistic 
scientists are 
providing royalty-
free quality 
textbooks to South 
African learners, 
writes Ami 
Kapilevich

A
ccording to a report 
recently released by 
the Ministry of Educa-
tion, lack of textbooks 
is the single biggest 

problem plaguing South African 
education. This became clear to 
Mark Horner when he attended 
the National Science Festival in 
Grahamstown in 2001. 

Horner— who has studied col-
lisions of clouds of gold atoms in 
particle accelerators — was roped 
in to man the University of Cape 
Town’s physics stall at the festival, 
where he demonstrated wave phe-
nomena using an oscilloscope and 
tuning forks. The kids loved the 
“cool” patterns that formed, and 
some of them returned, brandish-
ing a pen and a single notebook. 

They told Horner that their 
teacher hadn’t explained the 
experiment quite as well as he 
had, and asked if he could write it 
down. “So I palmed my stall off on 
somebody else for the rest of the 
day and I went somewhere and 
started writing this stuff down. 
And at some point you realise that 
you can’t just write down a few 
points, you really have to explain 
things thoroughly,” says Horner.

A few months later, with the 
incident brewing away in his sub-
conscious, Horner circulated an 
email among his friends asking if 
they would be interested in collab-
orating on a high school science 
textbook, in the spirit of altruism 
and information sharing. 

The response was good. In 
2002, Horner, Sam Halliday, Rory 
Adams, Sarah Blyth and Spen-
cer Wheaton put the project into 
practice, and the series Free High 
School Science Texts (FHSST) was 
born. In 2006, the team was bol-
stered by Jaynie Padayachee and 
Joanne Boule from Durban.

“The idea was to write a good 
book that any school could use,” 
says Horner. “This is not the poor 
kids’ version of physics. It just has 
no royalties so it’s easier to print.” 
He goes on to expound in great 
detail the bureaucratic and intel-
lectual maelstrom that is copy-
right and licensing law before 
concluding with: “There is no 
problem with writing down New-
ton’s laws because it is common 
usage, but if massive numbers of 
paragraphs end up being the same 

[as another source], then you’ve 
got a problem. So that’s why we 
insist on everything being written 
from scratch.”

The texts themselves are tar-
geted specifically at South Africa’s 
new outcomes-based curricula 
and syllabi. The writing for the 
free textbooks is done by vol-
unteers from both an academic 
and an applied background. It is 
then  reviewed by a panel of edi-
tors before going into its final 
draft. There are more than 100 
volunteers signed up on the 
FHSST website (www. fhsst.org). 
Of these, around 20 are active at 
any one given time. Horner and 
his colleagues are currently in the 
editing phase. 

“There’s an idea here that the 
individual can make a difference,” 
says Horner. “Random individu-
als can write sections of our books 
… We have an iterative editorial 
review process. We realise that 
our volunteers will not necessar-
ily be teachers, that some of them 
are scientists that work at the 
CSIR, for example, or other large 
companies and diverse industries. 
So they are very qualified in their 
respective fields, but they might 
pitch it at an inappropriate level.

“Things went slowly in the begin-
ning. We’ve learnt a lot of lessons. 
We’ve changed the technology 
that we use for collaborative writ-
ing. And we still have a long list of 
improvements to be made. But we 
think we’re getting better at this. 
Our next book, Life Sciences, which 
we’re hoping to launch at the Gra-
hamstown Festival, will hopefully 
benefit from our accumulated 
experiences to date. 

“In terms of our current books  
— chemistry and physics and 
mathematics — we will have com-
pleted all of the basic content by 
the end of April, in addition to 
having completed some classroom 
trials of that content. 

“There will be workshops with 
the teachers afterwards to get 
their feedback. We will release 
physical science and maths by the 
end of the year.”  

An initiative of the Shuttleworth 
Foundation, tuXlabs, has facili-
tated the creation of computer 
labs in schools. tuXlabs gets cor-
porate sponsors to donate com-
puters, and finds volunteers to go 

to schools and set up the labs. For 
the sake of sustainability, part of 
the money would come from the 
Shuttleworth Foundation and 
part would come from the school 
itself. The project went well, hit-
ting the 100-school mark in the 
Western Cape last year. 

In 2005, Karien Bezuidenhout 
of the Shuttleworth Foundation 
approached FHSST. What tuXlabs 
needed now was content. At first 
tuXlabs hoped they could get the 
educational content they needed 
from the internet. But in light of 
copyright laws and the new South 
African curriculum, it wasn’t 
quite that easy. When Bezuiden-
hout heard what FHSST were up 
to, it was a  perfect fit.

“It was a great meeting,” says 
Horner. “We spoke the same lan-
guage in terms of open source, 
licensing and educational mate-
rial. Ironically, we need a licence 
to protect the freedom. You have 
to have a licence which says: this is 
free. If you don’t have a copyright, 
you can be vulnerable in other 
ways. You just have to copyright it 
in the right way. We use the Gnu 
Free Documentation Licence. And 
we also release all our content 
to the Shuttleworth Foundation 
under another licence.

“But we’re not really interested 
in copyright law or in making a lot 
of money or in any of the politics. 
Ultimately I think that education 
can solve most of the problems 
in South Africa at the moment. 
If you get a newspaper today and 
have a look at most of the prob-
lems in there, how many of them 
could be solved if everybody out 
there got a better education? Edu-
cation is really the foundation 
for any sustainable peace, future 
development, etcetera. You need 
to start at the grassroots. FHSST 
is a non-financial, apolitical way 
to help education without hav-
ing to meddle too much with the 
system. This is just an aid to the 
system.

“The one principle we hope to 
get across is that everyone can 
help make a difference to  educa-
tion. Even small organisations or 
individuals can really help.”

 FHSST are about to publish 
Guide to Learning, which was 
inspired by the success of mentor-
ing projects in Khayelitsha. 

Mark Horner and Sarah Blyth of FHSST. Photograph: Ami Kapilevich Sarah Blyth of FHSST. Photograph: Ami Kapilevich
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A Proudly 
South African 
series which remains 
ever popular
When Curriculum 2005 was �rst implemented, 
many textbooks mistakenly abandoned 
teaching children the basics of reading, writing 
and arithmetic. The New Nation Foundation 
Phase series remains true to tried-and-tested 
methods that you know work best to ultimately 
attain the Learning Outcomes, while providing 
fully for the new content, integration within 
and across learning areas, creativity and critical 
thinking, and the assessment requirements of 
the NCS. The Teacher’s Guides make classroom 
delivery of OBE practical and easy, with clear 
guidance on lesson planning, presentation, 
assessment and reporting.

Grade R
• An integrated Learner’s Workbook plus 

Teacher’s Guide, enriched by two Kits 
containing pre-writing activity sheets, 
Big Books for the teacher to read aloud to 
groups, songs, games, posters and an 
alphabet frieze

• Provides a solid foundation for the rest 
of the Phase

Literacy
• A rich programme based on the 

well-known, solid Rainbow series approach
• Red Grade 1 has a pre-reading Learner’s 

Activity Book, a Learner’s Book with reader 
incorporated, Teacher’s Guide and a Kit

• Orange Grade 2 and Yellow Grade 3 each 
have a Learner’s Book, Reader, Teacher’s 
Guide and a Kit

• The Kits contain flashcards, sentence strips, 
songs, games and posters appropriate to 
each Grade, plus a Foundation Phase 
Alphabet Kit has photocopiable activity 
sheets, an alphabet frieze, a memory game 
and a teacher’s booklet

Numeracy
• Each grade has a Learner’s Activity Book 

and a Teacher’s Guide

Life Skills
• Each grade has a Learner’s Activity Book 

and a Teacher’s Guide

Numeracy and Life Skills also available in 
isiXhosa, Sesotho, Setswana, Xitsonga and 
Tshivenda. New Nation provides:

A strong foundation for learners

A �rm support base for teachers

A Proudly South African NCS product
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Paula Barnard

A 
recent study done by the depart-
ment of occupational therapy at 
the University of the Free State 
investigated the spinal devia-
tion of children in grade 5 and 

compared those who carry school bags with 
those who don’t. The results showed postural 
deviation in children who carry bags, espe-
cially if they are not carrying them properly.

Unfortunately the school system demands 
that children carry heavy workbooks to and 
from school each day for homework and stud-
ies, and it gets worse the higher the grade. If 
the child participates in sports, there is likely 
to be the additional weight of sports clothing 
and equipment, often carried in a separate 
bag. The most a child should be expected to 
carry is 10% of his or her body weight.

The outcome of a heavy school bag is lower 
back pain, poor posture, spinal deformity over 
time and back problems in adulthood.

Parents and teachers need to become aware 
of the loads they are expecting children to carry, 
and the influence it can have on their spines. 
The further a child has to walk to school, the 
more affected he or she is. The children in the 
study (380 in total) spent an average of 30 min-
utes per day carrying their bags. On average a 
grade 5 child’s school bag weighed 5,95 kg and 

a grade 11 child’s bag weighed 6,5 kgs.
The study indicated deviation to the side 

and/or backwards of children’s spines when 
carrying heavy school bags. Over time the 
deviation becomes evident even when the 
child is not carrying the case. The grade 11 
children had a higher level of spinal devia-
tion than the grade 5 children. This indicated 
that the deviations become more permanent 
with time. A child’s spine is still developing 
during the school years, and carrying the 
occasional heavy object will not result in any 
permanent damage. However, children carry 

their school bags on a daily basis, and often 
between class as well. It is the constant addi-
tional pressure to the spine that can cause 
long-term damage to the spine.  

Preventative measures include giving your 
child a school case that has wheels, and encour-
aging your child to use the wheels. When car-
rying a school/sports bag, ensure that it is 
evenly carried across both shoulders, and not 
slung over one. Encourage your child to only 
bring home the books that he or she will need 
for homework that afternoon. When packing a 
school bag, make sure the contents are evenly 
distributed. Ensure that the straps on the bag 
are not too long as this can cause additional 
strain to the lower back.

Teachers should recommend the use of three 
thin exercise books per subject for the year 
as opposed to one thick hard-cover one, thus 
reducing the load when the child needs to take 
work home for six subjects. Teachers should 
also reinforce the importance of using wheels 
on school bags or carrying bags properly.

In class, children should practise sitting up 
straight so as to develop the muscles around 
the spine, and follow good exercise routines. 
Swimming, ballet and karate give good 
postural strengthening. Postural activities 
include doing push-ups, wheelbarrow walk-
ing, crab walking, stretching and rolling.

Back pain is a common cause of absentee-
ism in adolescents, and carrying a heavy load 
can exacerbate this. Let’s keep school bags 
less than 10% of the child’s body mass.

Paula Barnard is the editor of RemSpecED 
(a publication on remedial and special 
education)

Too heavy a load
Does carrying a school 
bag have long-term 
effects on your child’s 
posture?

School bags should be carried evenly 
across both shoulders. Photo: Oupa Nkosi



Teenage pregnancy crime bomb

T
he department of education 
disclosed the alarming esca-
lation of teenaged pregnancy 
that made headlines last 
year. More than 72 000 girls 

aged between 13 and 19 did not attend 
school because they were pregnant. 

Official figures from the provincial 
departments of education reveal that 
5 868 learners in KwaZulu-Natal and  
1 748 in the Free State fell pregnant last 
year. About 5 000 pregnancies were 
reported in Limpopo, while Gauteng 
recorded 2 542 in the past two years.  

Questions that arise are: 
l Why are more girls falling pregnant?
l Do they realise that they have for-
feited the chances of  a good job and a 
decent livelihood?
l How many of these girls are infected 
with HIV?
l What does the future hold for these 
girls and their offspring? 

As an educator, you cannot help 
thinking: What can I do about all this?  
Is it within my powers to change the 
thinking of the learners I teach?

But this is the tip of the iceberg. The 

pressing need for some kind of action 
plan becomes clear when we examine the 
repercussions of teenaged pregnancy.

Luckily, we do not have to revert to 
vague supposition to paint this future 
scenario. Steven Levitt, writer of the 
international bestseller Freakonomics, 
does it for us. Levitt recently received 
the John Bates Clark medal, awarded 
every two years to the best American 
economist under 40. He uses the tools of 
the economist to make sense of the real 
world. His recent research will enable us 
to understand why teenage pregnancy 
in South Africa in 2006/07 could lead to 
a massive wave of future crime. 

In his book he relates the events in 
1966 when Ceausescu became the com-
munist dictator of Romania. In order to 
boost the population, he banned abor-
tion. Until 1966 Romania had one of 
the most liberal abortion policies in the 
world. Now abortion was forbidden and 
contraception and sex education were 
banned. Ceausescu achieved what he had 
set out to do — in one year the birth rate 
doubled. Unlike the children born before 
the ban, this new army of children lived 

Thabo Mohlala

Efforts to strengthen literacy 
and numeracy at South 
African schools received a 

major boost when the embassy of 
the Kingdom of the Netherlands 
in Pretoria donated more than  
R69-million for a research pro-
gramme spanning 2007 to 2011. 

The money is  part of  the  
R1,3-billion the embassy has com-
mitted to promoting education in 
the country. 

The inability to read and write 
has been identified as one of the 
major causes of the poor academic 
performance of learners across the 
country. There have been reports 
of cases where learners in higher 
grades still battle to read and write.

Lebogang Molai, the embassy’s 
education programmes officer, said 
their generous contribution was 

informed by the understanding that 
literacy and numeracy form the basis 
of any learning. “Research has shown 
that children who learn how to read 
and write at an early stage cope well 
and perform better academically,” 
said Molai. She said this is also a 
response to the call by Education 
Minister Naledi Pandor to promote 
mother-tongue learning at schools.

“We wanted to see what the situ-
ation looks like on the ground so 
that appropriate measures and 
interventions could be explored,” 
said Molai. She said traditionally 
their funding was targeted at basic 
education such as early childhood 
development and adult basic edu-
cation and training, but they had 
to change tack to accommodate the 
department of education’s request 
for funding in primary education. 

The research programme will be 
conducted by a coalition of profes-

sional and reputable service pro-
viders under the leadership of the 
Human Sciences Research Council. 

These include the Joint Educa-
tion Trust, the Education Policy 
Consortium and Project for the 
Study of Alternative Education in 
South Africa. The programme will 
cover four categories and these are: 
knowledge advancement, strate-
gic research capacity, institutional 
support and community support.

Molai said the service providers 
would compile a report that they 
would send to the department for 
implementation. And hopefully 
this would “bring about possible 
policy change as well as induce 
dialogue” that would enhance the 
quality of the entire education sys-
tem for the benefit of all learners.

She said learners will be the ulti-
mate beneficiaries, as the findings 
will be implemented at their schools. 

Literacy is the key

miserable lives; they were under-
achievers at school, struggled to 
make a living and many of them 
became criminals.  

Next Levitt explores the connec-
tion between the abortion laws 
in Romania and crime in the US. 
In 1989, crime was at its peak in 
the United States. The crime rate, 
however, made a complete turna-
bout a year later and there was no 
obvious explanation for it. It was 
beyond belief because everyone 
expected it to continue soaring. 
Levitt was able to prove, with sta-
tistics and data, that the sudden 
crime-drop was not because of  
tougher gun control laws, a less 
profitable drug market, increased 
policing or capital punishment.

Levitt was able to come up with 
a surprise answer. The dramatic 
drop in crime was the result of the 
US Supreme Court’s ruling in 1973 
that extended legalised abortion to 
the entire country. This meant that 
about 1,6-million American women 
who fell pregnant each year were 
not having those babies. 

The fol lowing quote from 
Freakanomics illustrates the rela-
tionship between legalised abor-
tion and the sudden and unex-
pected drop in crime. 

“One study showed that the 
typical child who went unborn 
in the earliest years of legalised 
abortion would have been 50% 
more likely than average to live in 
poverty; he would have also been 
60% more likely to grow up with 
just one parent. These two factors 
— childhood poverty and a single- 
parent household — are among 
the strongest predictors that a 
child will have a criminal future. 
Growing up in a single-parent 
home roughly doubles a child’s 
propensity to commit crime. So 
does having a teenage mother.”

Another study has shown that 
low maternal education is the sin-
gle most powerful factor leading 
to criminality.  

This is a chilling revelation. The 
above passage could be speak-
ing about the growing numbers 
of teenaged girls in South Africa 
who are carrying babies, who 
have every chance of living in 
poverty and swelling the numbers 
of criminals on our streets when 
they grow up. 

Furthermore, HIV infection and 
the unavailability of ARVs has 
left us with a legacy of 3,4-million 
orphans. What chance do these 
children have of leading fulfill-

ing lives or filling their stomachs 
when they are hungry or their 
hearts when they are empty? 

What is the solution in our schools 
and what is the role of the educator 
in the face of this future scenario?

Education is one answer and 
we can provide that. The educa-
tor cannot just be doing a job, but 
must ensure that each learner is 
equipped to enter adulthood, not 
as a drug dealer or a beggar or a 
prostitute, but as a man or woman 
with a potential to make a living 
and provide for a family.  

But this cannot be done without 
highly qualified educators, and the 
wholehearted support of govern-
ment, the education department, 
business, society and parents. 

Every child has a right to a school 
that provides top facilities and 
equal education. The township 
kids compete in debates every year 
with their private-school counter-
parts, but they offer no challenge 
to their opponents. For me, this is a 
clear indication of unequal oppor-
tunities that have to be ironed out 
if we wish to address the problems 
of HIV and teenage pregnancy. 

Joan Dommisse is an HIV trainer 
and former teacher

Joan Dommisse reports on the links 
between teenage pregnancy and crime

One of the repercussions of increasing teenage pregnancies is a rise in crime. Photograph: Oupa Nkosi

8 

 March 2007 theTeacher



Fun with words
9 

 March 2007 theTeacher

Our nation’s education is our commitment
www.nasou-viaafrika.com

Learning can be Fun!
Helping you to teach, 
helping learners to learn.

The Learning can be Fun! textbooks for Literacy, 
Numeracy and Life Skills are a well-established 
range that has been enjoyed in classrooms for 
many years. The tried and trusted formula helps 
learners and teachers achieve outcomes 
according to OBE principles and the NCS. 
Full-colour artwork, learner-centred content and 
stimulating activities keep the Learning can be 
Fun! classroom engaged and stimulated.

Learner’s Books:

• Carry the same themes across all learning 
areas to integrate the learning process

• Feature a friendly bunch of South African 
kids who represent the whole spectrum of 
our diverse society

• Variety of readers available in all grades and 
languages

Teacher’s Guides:

• Provide clearly structured lessons and 
assessment guidelines

• Provide suggestions for group activities
• Have helpful hints for making teaching aids
• Work with a Teacher’s Kit  that includes 

Flashcards, an Alphabet Frieze, Wall Charts 
and Activity Sheets that can be 
photocopied

• Year planners to assist with your planning  

Learning can be Fun! offers:

A tried and tested formula

Learner-centred content

Practical teacher assistance

Also available as:

Lekkerleer (Afrikaans)
Sifunda (isiZulu)
Sonwabele (isiXhosa)
Mothopo (Sepedi)
Matlhasedi (Setswana)
Engungwini (Siswati)
Dipabi (Sesotho)
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T
he Gauteng department of 
education is the only province 
that is steaming ahead with 
the implementation of a com-
prehensive literacy initiative 

to address the problem of poor reading 
and writing skills among learners.

The programme is called Accelerated Pro-
gramme for Language, Literacy and Com-
munication. It is being piloted at 24 public 
schools across the province. Each school 
has been assigned an experienced trainer, 
who takes teachers through their paces on 
the best — and innovative — methods to use 
to teach reading and writing.

Recent reports on the high matric failure 
rate show that most learners still cannot 
read and write and this tends to drag down 
the overall matric performance. The literacy 
programme aims to reverse this trend by 
implementing a long-term and coordinated 
approach that will “sensitise educational-
ists, teachers, learners, parents, schools and 
their communities to reading and writing”.

The programme is targeted at foundation 
phase, but will gradually be extended to 
higher grades. Foundation phase is seen as 
an ideal stage to start cultivating a culture 
of reading and learning so that learners are 
well prepared before they progress to the 
higher grades.

The department’s “system evaluation” 
of 2003 showed that learners in Gauteng 
are functioning on a basic language skill 
of 39%. The department has set 2012 as the 
time-frame by which every teacher in every 
public school should have been trained. 
By that time it is estimated 1 325 public 
primary schools and 562 high schools would 
have been reached.

The key principles behind the programme 
are that it should be sustainable and also be 
easy to replicate. In the end every school’s 
library should be sufficiently stocked with 
books that are relevant and use a language 
children can access.

To ensure that it accomplishes this objec-
tive and that it produces teachers equal to 
the task, the department has enlisted the 
services of two reputable organisations 
within the education sector. These are 
READ Education Trust (READ) and Joint 
Education Trust (Jet).

READ provides training and relevant 
teacher materials to educators, while Jet 
monitors and evaluates.

Barbara Millwood is one of the trainers. 
She shuttles between Overwacht Primary 
School in Cullinan and Klipdrift Primary in 
Hammanskraal.

Millwood said the training is based on a 
“balanced-language” approach that involves 
different teaching methods, which include 
reading aloud, shared reading and writing, 
independent reading and guided reading 
and writing skills.

Millwood said the course is structured in 
such a way that it echoes the key elements 
of outcomes-based education, which  forms 
the basis of the new curriculum.

“A child may be surrounded by all sorts of 
beautiful books, but there is no guarantee 
she or he would use them. They can’t read 
them by osmosis,” she said.

The course books are full of brightly col-
oured illustrations and use less dense and 
more catchy text, making them easy to read. 
They accommodate learners with differ-
ent capabilities; those who are more visual, 
aural and writing-oriented.

Teachers who are attending the course at 
Klipdrift Primary School said, although it 
is still early days, they are happy with how 
things are going.

Delise Botha is a grade three teacher and 
says that even though her children can read, 
they do not always comprehend what they 
are reading. “They hate reading because 

they simply can’t and when they have to do 
research on their own it becomes a hell of 
a battle for them.” Botha is optimistic that 
at the end of the training she will have the 
skills to help them.

Pam Hitchins, a grade one teacher said: 
“I found the five-day plan — which includes 
loud, sharing, group and independent read-
ing — particularly helpful. We couldn’t have 
asked for better. Getting learners to write is 
another crucial aspect as a lot of them don’t 
write enough.”

The director of READ Education Trust, 
Cynthia Hugo, said training and books are 
“inseparable”.

She said most teachers have little experi-
ence when it comes to using books in the 
classroom because they did not grow up 
using them.

Hugo said training would empower them 
to make effective use of the materials. She 
emphasised the need for “careful and rig-
orous book selection from local and inter-
national publishers.

“Children can be motivated only if the 
books they have access to are relevant to 
their world and environment and appropri-
ate to their reading level,” said Hugo.

Department implements initiative to improve literacy, writes Thabo Mohlala

From seedlings to champs

Learning literacy: programme is being piloted at 24 public schools. Photo: Oupa Nkosi

The Woolworths Trust EduPlant has 
launched its 2007 programme with a 
series of free, empowering workshops 

that will help educators to create food-rich, 
sustainable environments at schools.

Coordinated by Food and Trees For 
Africa, Woolworths Trust EduPlant — with 
the Department of Water Affairs and For-
estry, LandCare SA and SABC Education — 
is offering a programme that promotes and 
supports schools to grow good food, using 
resource-efficient permaculture techniques.

Through their participation in EduPlant, 
hundred of schools across the country 
became champions of community develop-
ment, promoting food security, improved 
nutrition and self-reliance.

Last year more than 380 schools partici-
pated in the Woolworths Trust EduPlant 
programme. Each year Woolworths Trust 
EduPlant starts out by holding free one-day 
workshops in all provinces. All interested 
educators are encouraged to attend.

The workshops involve group interaction 

and educators learn about world-renowned 
permaculture ethics and techniques. Per-
maculture is environmentally-friendly gar-
dening and farming; it is design-driven to 
mirror the healthy patterns of nature’s own 
ecosystems.

Workshop topics include water harvest-
ing, soil improvement, natural resource 
mapping, recycling design, as well as how to 
involve learners in the school’s living, learn-
ing laboratory. Teachers are encouraged to 
enter their school gardens into the annual 
Woolworths Trust EduPlant competition.

A key aspect of the programme is that 
it gives people the knowledge and skills 
to grow their own good food, to com-
prehend the interdependence of natural 
systems, to care for their environment and 
to share food gardening expertise with 
their communities. Many of the educators 
who participate in the programme become 
“champions” of food security in their 
communities by teaching other schools 
and community groups how to grow their 

own permaculture gardens.
The schools become hubs of environmen-

tal awareness, sustainable living and nutri-
tional knowledge, as well as resources of 
good food. They play an important role in 
promoting self-reliance and home-grown 
sustainable development, increasing their 
community’s confidence and capacity to 
drive development.

Woolworths Trust has confirmed it will 
continue as the major sponsor to 2010. 
Chairman Brian Frost said: “Long-term 
commitment is important to sustain a pro-
gramme, such as EduPlant, where the ben-
efits to schools accrue year after year. At 
the entry level Woolworths Trust EduPlant 
helps schools to improve the nutrition of 
hungry learners and to enhance and protect 
the school’s physical environment. How-
ever, the benefits of EduPlant are far-reach-
ing and ever-increasing.”

If you would like to be part of this pro-
gramme, contact  Joanne Rolt on (011) 
8039750 or email joanne@trees.org.za





Teach children 
their rights
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Start with confidence

ACE Learning Programmes: Literacy, 
Numeracy and Life Skills

ACE offers comprehensive, thorough learning 
programmes in Literacy, Numeracy and Life 
Skills for Grades 1 to 3. These learning 
programmes can be used independently or 
together. 
• ACE Literacy adopts a whole language 

approach, and comprises a workbook, 
readers, a teacher’s guide and a set of 
posters for each grade

• ACE Life Skills is linked to the ACE Literacy 
programme by a set of readers which 
provide the stories and settings for activities 
for both these learning areas. The 
programme includes a workbook and 
teacher’s guide for each grade

• ACE Numeracy comprises a workbook, 
teacher’s guide and asset of full-colour wall 
charts for each grade

• The ACE teacher’s guides contain daily 
lesson plans, reliable assessment strategies 
and extensive support for teachers

• A selection of ACE Literacy, Numeracy and 
Life Skills titles are also available in 
Afrikaans, isiZulu, Setswana, Sepedi, 
Sesotho, Tshivenda and 
isiXhosa

ACE Grade R 
Learning 
Programme

The ACE Grade R Learning Programme is a 
complete learning programme which 
integrates the three learning programmes of 
the Foundation Phase, namely Literacy, 
Numeracy and Life Skills. 
• The programme consists of a teacher’s 

guide, two full-colour workbooks for the 
year and a set of 9 colourful posters

• The themes are relevant to the life world, 
age and interests of pre-school learners

• The teacher’s guide contains detailed 
day-by-day lesson plans

• Stories and rhymes are included in the 
teacher’s guide

• The ACE Grade R Learning Programme is 
suitable for home language speakers and 
first additional language speakers

• The programme is available in English and 
Afrikaans

ACE Literacy, Numeracy and Lifeskills 
develop:

a solid start

confidence

knowledge

isiXhosa

ACE Grade R ACE Grade R ACE
Learning Learning 
Programme

ACE Grade R Learning Programme is a ACE Grade R Learning Programme is a ACE
complete learning programme which 

Learning 
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Na’ama Oren

A
s recently as 15 years ago, South 
Africans did not have equal 
rights and the rights of children 
were limited and not enforced. 

Corporal  punishment in 
schools was seen as the norm and children 
were expected to be “seen and not heard”. 
Since the democratic elections in 1994, South 
Africa has not only included basic human 
rights in the Constitution, but has also made 
it a point that these rights be enforced. South 
Africa is now internationally recognised 
as being one of the foremost protectors of 
human rights, a cause for which people died.

On March 21 1960, thousands of people 
congregated at a police station in Sharpe-
ville and demanded to be arrested. They 
were protesting against the South African 
pass laws, which stated that they had to 
carry identification books (pass books) with 
them at all times. The pass books branded 
these people as non-whites, and thus not 
privileged to the same rights as people 
who were white. The protest had been 
organised with the intention that so many 
people would be arrested, that the country 
would no longer be able to function. Unfor-
tunately, the march did not go as planned. 
After a scuffle broke out, police opened fire, 
killing 67 people and injuring scores more. 

These people died protecting the basic 
human rights they felt they were being 
denied, and, in the long run, paved the way for 
future generations of South Africans to enjoy 
these rights. We celebrate this date in remem-
brance of those who died and their cause, and 
to remind us that no South African can ever 
be denied his or her human rights again.

Although this day has been imprinted in 
the annals of South African history, many 
South Africans do not know what their 
rights are, or that they have basic human 
rights. Your human rights are the rights with 
which you are born, those that you have sim-
ply because you are a human being. They are 
not a privilege, nor can they be taken away 
from you. Some of these basic rights include: 
equality; human dignity; freedom of expres-
sion and freedom of association. 

Although rights are generally easy to under-
stand and remember, many children are not 
taught what their rights are. Anyone who 
works with children needs to ensure that 
they understand their history, and how it has 
influenced their future. To do this, we need to 
teach children what their rights are and who 
can help them when these rights are being 
abused. That is the responsibility of adults as 
educators, parents and role models.

Children have the right to safety, educa-
tion and proper nutrition, yet thousands 
of children are unclothed, unfed, neglected 

and abused. Many children all over our 
country have no shelter, live in fear of being 
beaten (both by adults and other children), 
and do not have access to clean water. Many 
of them are living in states of dire poverty 
and expect to live that way for the remain-
der of their lives. In many cases, children are 
the heads of households and are responsible 
for the welfare of their younger sisters and 
brothers. They need to find money and food 
to ensure that their siblings don’t starve and 
often cannot attend school. This lack of edu-
cation pushes them deeper into the vicious 
cycle of poverty and crime. These children 
are being deprived of one of their most 
important rights, the right to childhood.

In a recent study, released in January this 
year, Unicef estimated the number of Aids 
orphans in South Africa to be 1,2-million. 
It also released that 7,1-million children 
under the age of 14 are living in poverty. In 

a statement released by Charles Nqakula, 
the Minister of Safety and Security, it was 
revealed that 1 128 children had been mur-
dered in 2006 and in one fifth of these cases, 
the cause of death had not been identified 
because no autopsy was carried out. 

Our future economic growth is depend-
ant on building a strong, stable country, 
which, in turn, is dependant on enforcing 
the human rights of that country’s citi-
zens. To build a healthy nation, we need to 
start by acknowledging and enforcing the 
basic human rights of everyone, especially 
children. You can start today in your class-
room, by teaching children what their basic 
human rights are. 

“If we do not succeed at education, we fail 
at democracy and rights,” said Naledi Pan-
dor, Minister of Education.

Na’ama Oren is editor of learnthings Africa

Teachers need to play an active role in educating learners about their rights

Ten tips
● Have learners draw up a bill of rights for 
their classroom or school.
● Ask learners to research the Sharpeville 
riots using the internet and bring their 
findings to class.
● Let learners prepare a dramatisation in 
groups of four, illustrating how someone’s 
basic human rights can be corrupted. 
● Ask learners to draw up a timeline of 
important public holidays in South Africa. 
Get them to draw or find a picture on the 
internet of something relevant to each of 
those days.
● In groups of two, let learners prepare 

an interview. One learner will be the 
interviewer and the other will be a survivor 
of the Sharpeville riots. They will prepare a 
dialogue in which the survivor can describe 
the events of that day.
● Use videos/DVDs/slides and/or photos 
to show learners what life was like during 
apartheid. Good examples are the movies, 
Sarafina or Cry the Beloved Country.
● Let learners do some research on the 
internet and then ask them to draw (on paper 
or using a computer program) what they think 
their pass book might have looked like.
● Ask learners to write a letter to a local 

newspaper on why they think the rights of 
children should be protected.
● For life orientation, ask learners to list all 
the children’s rights they can think of. Then 
ask them how we can ensure that these 
rights are protected.
● For business studies, ask learners to 
design a charity website, which will allow 
users to donate money to victims of child 
abuse, et cetera. They should design the 
site in terms of colours, “look and feel”, 
and do some marketing, that is write an 
article convincing people to donate, design 
an accompanying brochure, et cetera.

Children have the right to safety, education and proper nutrition, yet thousands of 
children are unclothed, unfed, neglected and abused
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Our nation’s education is our commitment
www.nasou-viaafrika.com

flexibility and
 integration
Zebra Crossing offers the teacher both 
flexibility and integration in a comprehensive 
and theme-based combination of Learning 
Programmes. You can choose one of two 
approaches to a Foundation Phase Learning 
Programme.

Option 1: fully integrated

Each grade has three workbooks and one 
Teacher’s Guide, which all integrate Literacy, 
Life Skills and Numeracy in every book.

Option 2: theme-based, but separate 
Literacy, Life Skills and Numeracy

Each Grade has three workbooks based 
separately on each of the Learning 
Programmes. 

• Learners can achieve success by using 
these stimulating, thematically-organised 
workbooks each based on three themes 
per year.  

• The three Learning Programmes are 
presented together in one Teacher's 
Guide – this enables the teacher to make 
integrated learning across the three 
Learning Programmes possible whenever 
he or she chooses to do so and ensures 
ease of use.

Option 1

Option 2

Zebra Crossing textbooks for Numeracy, 
Literacy and Life Skills are:

Comprehensive

Integrated

Ease of use
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Y
ounger children are 
experimenting with drugs 
more than ever in the his-
tory of South Africa, and 
it appears to be widely 

spread over the racial, cultural and 
economic sections of society.

This is according to Superintend-
ant Lobo das Neves, who presented 
a paper on the subject to teachers 
and parents at a seminar in Johan-
nesburg earlier this month.

“Children as young as 10 and 11 
become addicted to heroin and ‘tik’. 
No statistics are available as most 
schools and parents deal with their 
drugging kids outside the legal sys-
tem. This is illegal. Research at vari-
ous rehabilitation centres will show 
the decline in ages of their patients,” 
says Das Neves, who worked in 
the South African Police Narcotics 
Bureau for 14 years, and has been 
responsible for some of the biggest 
cocaine busts in the country.

The seminar, Drug-proofing Chil-
dren, included practical tips on the 
signs of drug use and what the drugs 
look like because, in most cases, 
teachers and parents have not heard 
of many of the new drugs on the mar-
ket — Cat (battery acid and cocaine), 
Sugars (a mixture of crack cocaine 
and Rattex, the poison used to kill 
rats) and tik. Parents and teachers 
may not have seen some of the “older” 
drugs either (Ecstacy, cocaine, Man-
drax, LSD and heroin). The only drug 
most adults today recognise is mari-
juana, called “dagga” in South Africa. 

The aim of the seminar was to 
spread awareness to teachers, par-
ents, youth councillors and church 
youth workers, among others.

Das Neves says drugs can be 
obtained in poorer suburbs as eas-
ily as in affluent areas. “Gone are 
the days when one had to travel to 
Hillbrow to purchase drugs. Now it 
can be ordered via cellphones and 
it will be delivered within minutes. 

Drug users can be spotted in the classroom, writes Glenda Daniels

Schools are commonly used as off-
set points. Recently, I was handed a 
hand-drawn flyer that was distrib-
uted at a primary school advertising 
‘weed at a good price’. This was dis-
tributed among primary schoolchil-
dren and is currently under investi-
gation. There are no ‘worst hit areas’ 
anymore. Drugs are portable, easily 
concealed and could be delivered 
to your front or back door without 
your child having to leave home.”

One of the reasons for the increase 
in usage and accessibility, he says, is 
poor parental control over money, 
valuables at home and, most impor-
tantly, a child’s movements. Money 
is no longer a necessity to obtain 
drugs. “A young and willing body can 
quickly be used to procure drugs.”

Das Neves appeals to teachers and 
parents to get involved in education 
and prevention. “The time has come 
for teachers and parents to realise 
that a heavier-than-ever burden is 
upon them to deal with the issue 
themselves.”

Dr Cyril Samuels, the principal of a 
Lenasia school, found from a survey of 
52 grade 9 learners that most of them 
recognise there is a serious problem of 
drug and alcohol abuse partly because 
of “easy accessibility and peer pres-
sure”. The drugs most commonly used 
are dagga, Mandrax and crack, but 
some of the learners mentioned Sug-
ars and tik as well, he says.

Teachers,  Samuels says,  are 
meant to take note if there are 
“behavioural changes,  loss of 
weight, change in appearance, fre-
quent absenteeism, red eyes and a 
drop in school performance”. The 
drugs, the learners say, come from 
drug dealers in the area, peers and 
other family members. “Many of the 
respondents indicated that most 
drug addicts they know come from 
affluent homes.” What is needed 
is education at primary and high 
school level, stronger police pres-
ence around schools, arrest of drug 
dealers, raids at schools and reha-
bilitation, he says.

A former learner at a Pretoria 

high school, Mikael Subedar, whose 
friend died of a heroin overdose, 
says: “I don’t think that many teach-
ers [or parents] know what is hap-
pening.” While drug taking is not 
very common on school grounds, 
he observed, drug testing does take 
place on the school premises. “Once, 
one of our deputy head boys tried to 
help another guy pass a drug test but 
he got caught and was demoted.”

Whether you get involved in drug 
experimenting or not, according to 
Subedar, depends on: the group of 
friends you have; the type of fam-
ily you come from; the education 
you receive in school; and how well 
you withstand peer pressure. He 
feels that some parents give their 
children too much freedom, while 
others are too controlling and their 
children rebel. He adds that teach-
ers often ignore the signs.

Charmaine Smith, a former teacher 
now running various educational, 
emotional and personal develop-
ment courses, attributes the increas-
ing drug prevalence to a culture of 
“instant gratification”. So, while chil-
dren are told drugs are bad, they wit-
ness adult role models pop pills for 
the merest of headaches, for exam-
ple, instead of lying down and having 
a glass of water. Adults, she says, take 
pills all the time — sleeping pills at 
night, energy boosters in the morn-
ing — not setting good examples for 
their children. 

“The idea is that quick fixes solve 
problems. It’s easy to notice in class 
those who are on drugs — their 
marks suddenly go down, especially 
in maths, and they lose interest in 
their work, their usual social group, 
the extramural activities they once 
enjoyed. Their behaviour changes 
and they tend to find it difficult to 
stay awake in class. 

 “Everyone needs to be made aware 
of where kids get the drugs from. You 
can, for instance, pick them up at 
your nearest fast food outlets, secu-
rity boom gates and garages. And a 
child can get completely stoned on 
just R50,” says Smith. 

The signs of drug abuse

General signs:
Bloodshot eyes; stained hands; 
sudden change in eating habits; 
sudden change in weight; frequent 
use of eye drops; withdrawal from 
family; swearing; poor respect for 
adults; strange body odours; use of 
incense; change in general behaviour; 
strange friends; being talkative 
or secretive; late nights out; poor 
grades; poor personal hygiene; and 

lack of interest in school and sport.
Classroom behaviour:
Blasé  about homework; disruptive, 
not paying attention in class; drop 
in marks, especially in maths, as the 
subject is known to be connected 
with emotional balance or lack 
thereof; loss of interest in a former 
passion; anti-social behaviour; shift in 
social groups at school; and inability 
to stay awake in class.

How to deal 
with users
• Keep channels of communication 
open
• Monitor what’s happening on 
cellphones
• Build self-esteem and discourage 
quick fixes
• Impress upon them that every 
choice has consequences
• Beware of giving them lots of 
money for visits to shopping malls
• Zero tolerance equals success 
—  don’t allow experimentation, 
which is abuse 
• Overreact rather than not react. 



Inspirational speaker, con� ned to a wheelchair, Cy shares his life experiences, as well as his history making Drakensburg 
“climb”, during a stimulus talk that is versatile and � lled with an extraordinary sense of humour. Coming from a strong 
corporate back round , Cy has developed his speaking skills to the a number of organizations in the competing world.” My 

forte is corporate, my passion is kids, always follow your passion” says Cy.
In today’s fast paced educational system, it isn’t easy to combine the two most important ingredients .

Education and Attitude.

The secret now is to have the “energy” to develop the attitude. 
There is a lot of talk regarding, sex, drugs and peer pressure, however, there is only one person that can say NO ..that is the 
individual. Cy focuses on three main areas, which he drives with passion…

• Believe in yourself..
• Believe in your dreams ..
• And believe that you ARE special 

Having this immersed in the individuals thinking prepares them to overcome any “mountain”. Developing a 
“CAN DO” attitude.

Cy also has a dynamic approach to Team Building workshops, which are fun and in depth, with activities to exercise the brain. Cy 
believes in driving results through people, and is able to do with his excellent sense of humour and genuine love for people.

MOST RECENT REFFERALS

   • Hilton College
   • Clifton Prep
   • St Benedicts
   • Brakpan Primary
   • Farramere Primary
   • Willowmore high
   • Lady of Natal
   • Northlands Primary School
   • Thomas Moore School
   • Just to name a few….

The Consulting that Cy gives: 

   • Enhances the schools culture 
   • Improves learners self con� dence  
   • Increases goodwill both internally and externally 
   • Improves Individual self esteem in both adults and children

The Workshops that Cy gives: 

   • Mastering the Skills of Life
   • Getting Back to Basics
   • Climbing the mountains of life….

• Do what is right in your heart to make a difference in the learners life ….Give them the gift of  “I CAN…”
“Driving the passion rather than the money is the key to making a difference in society”

Call now to have Cy come and take your school to the next level. At this special 
rate of just R3000 a talk.( ALL GRADES – 1-12)

  Terms and conditions apply         www.anotherpointofview.co.za

For video clips and references
  Tel: 083 778 7942 or  072 207 8860

The speaker of choice ...Book now!!

Book now!!
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Equip your learners 
to learn while 
they play
From bright beads to balance scales, puppets 
to puzzles, there is a wide range of material 
that can assist children in the classroom. 
Children are unaware that they are learning 
while they play – but in fact they are 
developing crucial skills such as basic 
coordination and fine motor skills. Practising 
how to master concepts and solve riddles is all 
part of the learning process. Playing musical 
instruments, grouping counters or matching 
2-D shapes stimulates creative thinking and 
problem solving. And having the right 
equipment really helps.

Foundation Phase educators know that the 
Learning Outcomes cannot be achieved 
without age-appropriate physical apparatus. 
Idem is uniquely placed to supply apparatus 
that is approved by the Department of 
Education. Our materials are not just a loose 
collection of things, but pulled together in a 
learning programme through the Teacher’s 
Guides. 

IDEM apparatus for Grades R to 3:

• Developmentally and age-appropriate
• Bright, colourful and easy to handle
• Can be used individually or in groups
• Easy to store and control
• Safe to use
• Teacher’s Guides demonstrate the most 

effective use of the materials
• Allow for continuous and multiple 

assessment opportunities
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Thabo Mohlala

C
adbury South Africa and the  
national departments of sports, 
recreation and education joined 
hands to launch a sports ini-
tiative that will “get our youth 

active” by taking part in sports activities.
The launch comes against the backdrop 

of increasing rates of obesity among school 
children mainly because of a lack of physi-
cal activity. 

Two years ago, statistics by the South Afri-
can National Food Consumption Survey 
painted a worrying picture that “one in 13 
children between the ages of one and nine 
in formal urban areas is overweight”. 

Rising levels of juvenile criminality are 
also blamed on the lack of activities that 
would keep children off the street.

Deputy Minister of Education Enver Surty 
said the programme coincided with his depart-
ment’s five-year plan to “reintroduce physical 
education into the school curriculum”. Surty 
acknowledged that it was a mistake to exclude 
physical education from the curriculum. 

At the moment, sports activities are 
offered under life orientation and sports 
teachers complain that this arrangement 
has disadvantaged physical education 
because of the limited time it is allocated.

Called Cadbury School Games, the initia-
tive would host athletic tournaments where 
an estimated 1 300 high schools nationally 
would participate. The sponsorship is valid 
for one year and would also include prizes 
and bursaries. 

Minister of Sport and Recreation 
Makhenkesi Stofile said that, despite encour-
aging a balanced and healthy lifestyle among 
the youth, sports also help to cultivate certain 
values such as physical and mental endur-
ance. He used as an example “one of my few 
sports heroes,” Oscar Pistorius, a double 
amputee who fell down during a race in the 
Summer Paralympics held in Athens in 2004.

Stofile said: “Instead of giving up, Oscar 
got on to his feet, dusted himself off and ran 
until he won the race.” He went on to break 
the double amputee world record. Stofile 
said this is the spirit they hope to foster 
with this initiative, adding that they want 
youths who would display a never-say-die 
spirit despite initial false starts.

Selected top-class South African athletes 
would mentor promising young athletes 
and also assist them with motivational talks, 
training and nutritional guidelines. Members 
of the mentorship programme are Pistorius, 
Ofentse Mogawane, a 400m sprinter, and 
Louis Jacob van Zyl, a 400m hurdler.

Speaking on behalf of the mentors, Pisto-
rius said they were excited to be part of the 
mentorship programme and would do their 
utmost to help, especially children who had 
no access to proper training facilities and 
experienced trainers. 

Said Pistorius: “it’s important to remem-
ber that, although the final results of a game 
or event are very important, it is still only a 

game. Sometimes we lose, and sometimes we 
win. The key is to learn from your mistakes 
and try not to make them again. This does 
not mean ever giving up on your dreams.” 

Elaborating on the bursary scheme, Cad-
bury South Africa’s director of marketing, 
Geoff Whyte, said this would be made avail-
able to the five “most deserving athletes 
participating at the finals”. 

He said this “will give these learners the 
opportunity to grow and nurture their tal-
ent through having access to South Africa’s 

best trainers and training programmes 
while at the same time benefiting from all 
the opportunities afforded to individuals 
attending top sporting schools”. 

School tournaments would culminate in 
a “grand finale” in Sasolburg, Mpumalanga, 
in September this year. This will see 500 top 
athletes, who would have been through “the 
rigorous qualifying trials”, sweat it out on the 
day. Athletics South Africa will help set stand-
ards in 14 track and fields events. So, to all 
learners: get on your marks, get set, and go!

The facts
● Entry is open to all high schools in the 
country.
● The tournament is also open to both 
genders between the age groups of 14-16.
● High schools are expected to hold 
trials so that all learners get a chance to 
participate. 

● Schools Athletic South Africa would set 
strict qualifying standards.
● Food, travel and accommodation costs 
would be included for the top 500 athletes 
for the final event in September.
● Schools would be informed by the end 
of August through to mid-September 

2007 of which learners would take part in 
the finals.
● The school with the highest number of 
selected athletes can nominate a manager 
or coach to travel with the provincial 
athletes to the finals.
● Closing date for entries is end of July 2007.

Cadbury plans to get South African youth fit and healthy

Oscar Pistorius, a double amputee record-holder is one of Minister of Sport and 
Recreation Makhenkesi Stofile’s heroes
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SCHOOL EVENT?

Let people know by advertising
on www.allSAschools.co.za

C
onfusion and shock 
marked the opening of 
some schools in Lim-
popo and the Western 
Cape, where teachers’ 

bungles led to the revocation of pro-
motion of some grade 11 learners. In 
Limpopo, 11 grade 11 learners were 
affected, while in the Western Cape 
the number was 43.  

At the end of last year these learn-
ers were led to believe that they had 
been promoted to grade 12. But when 
schools re-opened this year, they were 
informed that they had been errone-
ously promoted. 

Much unhappiness ensued, and 
learners at Mulaudzi High School 
in Limpopo went on a rampage, 
damaging teachers’ cars and school 
property in the process.

Although things did not escalate as 
much at Wesbank Secondary School 
in the Western Cape, the news 
was just as shattering to the learn-
ers. The education departments in 
both provinces had to act swiftly to 

clarify the situation to the learners, 
suspended some teachers and insti-
tuted disciplinary hearings whose 
outcomes are yet to be released.

The Western Cape Education 
department’s spokesperson, Gert 
Witbooi, said following their inter-
vention, out of the 43 affected learn-
ers, only one was promoted to grade 
12, while  another was ordered to 
repeat grade 11. The  remaining 
learners went to colleges. 

George Modumela, provincial sec-
retary of the South African Demo-
cratic Teachers’ Union (Sadtu) in 
Limpopo, said the mistake was dis-

covered in December 2006 when 
a teacher submitted reports to the 
head of department (HoD) for mod-
eration.

Upon discovering the error, 
said Modumela, the HoD alerted 
the deputy-principal who then 
instructed the teacher to correct the 
mistake, but the teacher failed to do 
so. Then the principal found that 
wrong schedules were used to enter 
the marks and actually more grade 
11 learners were promoted. He said 
the principal then alerted the circuit 
official. 

Modumela said initial investiga-

tions implicated two officials at the 
circuit office, adding that it was 
established “beyond any shadow of 
doubt that the learners did not pass 
matric”. The affected circuit officials 
and the educator have since been 
suspended, and a disciplinary  hear-
ing has been instituted to investi-
gate the matter further.

Although these incidents were 
only confined to two provinces and 
may be considered isolated and spo-
radic, some education commenta-
tors have advised caution.

Duan van der Westhuizen, head of 
department of Maths, Science and 
Technology and Computer Educa-
tion at the University of Johannes-
burg, was one of those puzzled by 
the incidents. 

Sharing his views rather guard-
edly, Van der Westhuizen said while 
it is an “unfortunate situation”, it is 
“unethical” for teachers to tamper 
with marks without using any sci-
entific or established assessment 
methods in place. 

He said this should also be seen 
against a backdrop of a rapidly 
changing education system which 
uses “very technical assessment 
methods” that most teachers have 
yet to come to grips with. 

Said Van der Westhuizen: “This 
might be part of a larger issue where 

some teachers perhaps are not ade-
quately prepared for the new cur-
riculum.”

He also suggests the cause may be 
due to a clash of education philoso-
phies: the new philosophy empha-
sises outcomes-based approaches, 
while the other is based on repro-
ductive knowledge systems where 
learners are assessed based on the 
percentages they score rather than 
their actual competence. 

He said teachers also complain 
about the heavy administrative bur-
den they have to carry.

Sadtu’s Mxolisi Dimaza also ven-
tured his views and agreed with Van 
der Westhuizen that it is wrong for 
a teacher to increase marks without 
a valid reason. He said any teacher 
who does that must “know he or she 
is destroying the future of his or her 
learners”. 

In dealing with problems of this 
nature, Dimaza said it may be point-
ing to something seriously wrong 
within the education system, as a 
lot of factors may push a teacher to 
commit this kind of misconduct. 

He cited “Resolution 5” as an exam-
ple where, among others, a teacher’s 
salary increase is tied up with the 
results he or she produces. So what-
ever decision is arrived at, it must be 
informed by a whole picture, he said. 

Two steps back
Teachers’ 
bungles have dire 
implications for 
learners, writes 
Thabo Mohlala

It’s back to the books for some Limpopo and Western Cape learners



Join the Union of Choice
Membership of a reputable trade union is probably the best and most sensible
investment you can make. The PSA is one of the top trade unions in South Africa
with more than 185 000 members. With a service record spanning almost a century,
the PSA has successfully transformed to a union that effectively represents the full spectrum
of the South African population. The PSA supports democracy, non-discrimination and equal
opportunities for all workers, fair labour practices, sound labour relations, skills development
and efficient service delivery.

What does the PSAWhat does the PSA do for itdo for its members?s members?
�renders a professional, efficient service country-wide

�negotiates fair terms of remuneration and represents members’ interests in bargaining councils
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�addresses issues such as fair and reasonable working conditions, hours of work and leave
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�free funeral
benefit
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Offered by Distance Learning 
with contact sessions

‘T
hey read so badly, 
they couldn’t read 
the question papers 
— and they spelt so 
badly, they couldn’t 

write their names,” a Cape Town 
school principal said in disgust 
about his grade eight learners.

His frustration, probably shared 
by many senior-phase teachers,  
suggests there are problems at the 
foundation phase of the country’s 
education system.

The foundation phase is critical 
because that is when young children 
learn to read and write. This ena-
bles them to have a level of literacy 
and numeracy by the time they start  
formal schooling.

Launching Readathon 2006 in 
Limpopo, education minister Nal-
edi Pandor said: “Poor literacy skills 
form the basis for the negative out-
comes. We must encourage and moti-
vate schools to make teaching read-
ing and writing daily activities. We 
need to show young people that the  
ability to read and write effectively 
can influence their lives positively.”

Remedial therapist launches phonics programme to help learners 
overcome serious reading problems, writes Thabo Mohlala

Pandor said her department alone 
could not cope with all the chal-
lenges in education.

Joan Gerntholtz, a former reme-
dial therapist, has taken the min-
ister’s words to heart. She said: “I 
realised that most children didn’t 
know the sounds of words.”

So she and colleague Felicity Less 
launched a phonics programme 
called enrichment phonics teaching. 
The aim is to enable teachers “make 
complex English easy for children to 
understand”.

Gerntholtz said phonics “plays 
an essential role in learning to read 
and spell”.

“If our children do not understand 
phonics, then we are going to have 
a serious reading problem in the 
future,” said Gerntholtz.

S h e  a n d  L e s s  t o o k  t h e i r  
programme to teachers at schools.

Gerntholtz travelled the length 
and breadth of the country, hold-
ing workshops and getting “buy-in” 
from teachers.

Their response was positive.
Phonics workshops combine both 

theoretical and practical aspects 
and rely on the use of charts, which 
are distributed free to teachers after 
the workshops.

Gerntholtz  sa id  more than  
30 000 charts are displayed in 
the classrooms across the country 
now, which is “an indication of the  
confidence teachers have in the  
programme”.

She said the programme was not 
targeted only at second-language 
English speakers.

Gerntholtz said children do not 
have to learn only how to read 
words, but also how to say or pro-
nounce them. “Part of what we 

encourage is for children to know 
the right sounds of the words as this 
facilitates understanding.”

She said her programme does not 
promote the purist notion of insist-
ing on the “right” pronunciation of 
English words.

“Our view is that communication 
is about understanding one another 
and we cannot expect English sec-
ond-language speakers to speak like 
first-language speakers.”

The use of colourful charts, books, 
games and an easy-to-use teachers’ 
guide introduces an element of fun 
into the lessons. Although founda-
tion-phase teachers are the intended 
targets, the programme also helps 
those teaching senior phases.

Firethorn Primary School in Klip-
spruit West, Soweto, was introduced 
to the programme recently.

Esther Mokoena, who teaches 
grade four, took part in the pro-
gramme. “I really find it helpful 
because we still come across grade 
fours who battle to read and write.

“The programme equips us with 
techniques and approaches to help 
learners — you cannot send a learner 
back to the foundation phase,” said 
Mokoena.

However, she believed the work-
shops were too short. “We need  
sufficient time to benefit fully.”

Her colleague, Sheldene Sons, a 
grade six and seven Afrikaans teacher, 
said she found the programme 
empowering and that it was helpful 
for teachers of other languages too.

Sons said she found teaching Afri-
kaans to children who speak the 
language only at school challenging. 
She said she found the programme  
useful. “We need more of these ini-
tiatives,” Sons said.

Making words fun: enrichment phonics teaching programme makes 
English easy to understand. Photographs: Joan Gerntholtz

Sight and sound: charts help to make words come alive

Breaking the sound barrier — and learning at the same time 
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Our nation’s education is our commitment
www.nasou-viaafrika.com

To receive our literature catalogue, featuring 
more than 350 titles in eleven South African 
languages,  send a fax to Maria de Witt on
021-406-3086 or e-mail mdewitt@nasou.com

New approved titles
Continuing a 
proud tradition of 
publishing literature 
in English and 
Afrikaans

Versreise 
(Afrikaans digbundel)
Die gesaghebbende 
digbundel. Tematies 
gerangskik, met 
outobiografiese 
bydraes deur kontem-
porêre asook ouer 
digters, ’n tydlyn, 
woordverklarings 
en kommentaar.

To receive our literature catalogue, featuring 
more than 350 titles in eleven South African 

Versreise 
(Afrikaans digbundel)
Die gesaghebbende 
digbundel. Tematies 
gerangskik, met 
outobiografiese 
bydraes deur kontem-
porêre asook ouer 
digters, ’n tydlyn, 
woordverklarings 
en kommentaar.

Versreise 
(Afrikaans digbundel)

Afrikaans
Encore 

(English short story 
anthology)

An international 
collection, including 
works by Edgar 
Allan Poe, Guy de 
Maupassant, 
Katherine Mansfield.

Sarafina! 
The times. The 
play. The man. 

(English drama)
The South African 
classic by Mbongeni 
Ngema, giving the 
historical background 
in addition to the 
text of the play, with 
songs translated 
into English.

Macbeth 

(English drama)

Prescribed in Western 
Cape. This Wits School 
Series edition makes 
Shakespeare relevant 
in contemporary 
Africa. 

Afrika vertel II 

(Afrikaans volksverhale)

Die bêreplek van 
tradisionele kennis 
van alle kulture vir 
geslagte van die 
toekoms.

Kaleidoskoop 

(Afrikaans kortverhale)

Met die verwysings-
raamwerke van tieners 
in gedagte, wissel die 
skrywers van ervare 
en bekroonde 
skrywers tot ’n 
14-jarige leerder.

FARM009.pdf   10/31/2006   2:22:40 PM

Andrew Moore

H
ave you ever been dissatisfied 
with a particular lesson? 

Let’s be realistic, we all give 
lessons from time to time that 
we are not proud of. We either 

feel we did too much speaking or the les-
son was all about content and did little to 
address specific outcomes or assessment 
standards. Perhaps you were dissatisfied 
because it was evident that the learners 
were not engaged. They were lethargic or 
just plain bored! 

You have felt dissatisfied? Well, help is at 
hand.

Thutong is an online bank of resources 
and documents that relate to all things 
to do with education. Here you can find 
resources on policy, professional develop-
ment and school administration among 
a host of other items. What is especially 
appealing to us teachers is a hoard of 
some 20 000-plus curriculum resources! 
You might find something to use that will 
change your boring lesson into something 
quite different.

Thutong has been developed by the 
national department of education with an 
eye to creating a “one-stop-shop” for any-

thing to do with education. The idea is to 
create a place on the internet where learn-
ers, teachers, school management, district 
officials and even provincial and national 
officials can find the documents they need 
to optimally perform their duties and tasks. 
Consequently, any document that relates to 
South African education is being collected 
and stored in the Thutong database. Cur-
rently, this store contains 24 000 resources 
and is being added to on a daily basis. A 
“one-stop-shop” might be a convenient way 

A new website 
holds a storehouse 
of information and 
resources for teachers

to describe it but an added benefit for us 
teachers and administrators is that it is a 
free service. The only requirement is that 
you register for the service.

After registering (a once-off process) and 
logging into the system, you need to locate 
the “Curriculum” navigation tab at the top of 
the screen. The other tabs identify other spe-
cific focus areas: policy, professional devel-
opment, and so forth. Click on the Curricu-
lum tag to access the curriculum resource 
search facilities, and you’re on your way.
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The marshmallow test

Confidence 
in the 
classroom
The popular Juta range 
of textbooks for 
Grades 10–12 
provide a sound 
approach to a range 
of FET subjects, from 
the world of science 
to the wonders of 
language.

Experienced teachers 
and specialists who 
enjoy sharing their 
knowledge have 
contributed 
material that 
ensures successful 
learning. 

There is a strong 
focus on issues that 
learners can identify 
with, while teachers 
can rely on 
comprehensive 
support. 

The Juta range of 
FET textbooks:

• Are written from 
a stimulating, 
dynamic
perspective

• Feature attractive 
layouts, graphics, 
cartoon narratives 
and diagrams

• Suggest 
issue-based 
activities, practical 
fieldwork and 
developmental 
tasks to add to 
the learning 
experience

• Invite learners to 
become informed 
and responsible 
role-players in 
natural, social, 
creative and 
business
environments

• Contribute to 
learners’ career 
paths

• Have been 
developed in 
accordance with 
the NCS

The popular Juta range 

approach to a range 
of FET subjects, from 
the world of science 

Experienced teachers 
and specialists who 

The popular Juta range 

and specialists who 
enjoy sharing their 

the world of science 

Experienced teachers 
and specialists who 
Experienced teachers Experienced teachers 

ensures successful 

focus on issues that 
learners can identify 
with, while teachers 
learners can identify 
with, while teachers 

• Are written from 

• Feature attractive 
layouts, graphics, 
cartoon narratives 

• Are written from • Are written from 

• Feature attractive 
layouts, graphics, 
cartoon narratives cartoon narratives cartoon narratives 

activities, practical activities, practical 

• Invite learners to 
become informed 
and responsible 

activities, practical 

become informed become informed become informed 

learners’ career 

accordance with accordance with 

Learn with confidence

accordance with 
the NCS
accordance with accordance with 
the NCS

Our nation’s education is our commitment
www.nasou-viaafrika.com

FARM015

FARM015.pdf   11/9/2006   12:38:39 PM

Y
ou pick up some odd pieces 
of knowledge as a freelance 
educationist.

Fascinating facts I  have 
learned this week are that ham-

sters are colour-blind, that French for toad 
is crapaud and the marshmallow has been 
around, in one form or other, for more 
than 2 000 years.

In his book Emotional Intelligence, 
Daniel Goleman retells the story of a group 
of American scientists who created a spe-
cific torture for four-year-olds. A scientist 
places a marshmallow on a table, telling 
the four-year-old that the scientist is off on 
an errand, and that if the child can resist 
the temptation to eat the marshmallow, 
they may gorge themselves on an extra one 
on the scientist’s return. Some kids man-
age to resist temptation; some don’t.

The children are tracked and, 14 years 
later, their results in the marshmallow 
test prove to be a more reliable indicator 
of academic success than an IQ test. On 
leaving college, those who had practised 
self-restraint and held out for the sec-
ond marshmallow all became straight-A 
students, while those unable to practise 
such superhuman self-control ended up as 
drug-addicted crazies.

Goleman takes this story as proof of the 
vast importance of impulse control, the 
master aptitude of emotional intelligence. 
I have a different interpretation. The kids 
who resisted temptation were idiots. What 
kind of fool wastes 20 minutes in torture 
for the sake of a single marshmallow? Eat 
the bloody thing the moment you are given 
it, and ask the scientist whether, since he is 
going on an errand, he could make a brief 
diversion to pick you up a family-sized 
pack of marshmallows.

There are those who suggest we should 
incorporate teaching of the “soft skills” 
of emotional intelligence, of which the 

marshmallow test is merely a whimsical 
illustration, into curriculums. And, cheap 
gags aside, I empathise with them.

This is an area where, for once, the real 
radicalism seems to be coming from the 
private sector. Antony Seldon’s introduc-
tion last year of a wellbeing curriculum at 
the Wellington College boarding school in 
southern England attracted a barrage of 
press attention, with one former Conserva-
tive minister hilariously describing it as 
“the nanny state gone mad” (Wellington is 
not a state institution). The lessons, written 
by a Cambridge University don, Dr Nick 
Baylis, and delivered by an absolute pearl 
of a teacher, Ian Morris, appear to be the 
start of a movement in British education. 
In February more than 200 headteachers, 
journalists and dignitaries attended a con-
ference at Wellington on the subject.

I went to the school earlier this year to 
sit in on one of these happiness lessons. I 
travelled with one chief concern: that the 
lessons were being used as a sophisticated 
deflection tactic, permitting the school 
to pour ever more intense pressure on its 
pupils. Pop ’em the curricular equivalent 
of an anti-depressant, and you can get the 
bosun to crack the whip all the harder.

However, suspicions that Seldon’s inten-
tions are in any way disingenuous are dis-
pelled within seconds in his company. He 
explains: “Teachers, like parents, want the 
children in their care to be mentally and 
physically healthy and intelligent in the 
roundest possible sense, and that’s what 
teaching the skills of wellbeing is all about. 
Research and practice suggests it should 
be introduced in every school as a matter 
of priority.”

I interviewed some 14- to 15-year-old 
students who’d had these lessons and, 

without exception, they claimed to have 
enjoyed and benefited greatly from them. If 
socially advantaged young men, who spend 
their school years within Wellington’s 
idyllic, wooded acres, can benefit from 
such lessons, how great could the benefits 
be to those in less advantaged situations?

Seldon acknowledges this: “There is no 
more important objective for a school than 
to help its pupils find out who they are and 
how to lead happy and decent lives. The 
more deprived the area, the more vital this 
version of schooling is.”

A
dmittedly, financial straits 
are not the only form of pov-
erty (it would be wrong to 
discount the emotional dep-
rivation experienced by those 

at a boarding school like Wellington), but 
Seldon is right. The ability to recognise 
happiness when it occurs and to have it 
identified as something, perhaps the only 
thing worth aspiring to, is not, as one 
critic has put it, Orwellian or Stalinist, 
but a fundamental of decent schooling. If 
you don’t know something exists, you can-
not realistically aim for it. This applies 
equally to social mobility, which is also 
markedly absent from the curriculum. 
And, at a time when governments are often 
all too happy to criminalise children by 
trialling random drugs testing, the pursuit 
of happiness lessons are surely worth a 
large-scale trial themselves.

Of course, you cannot promote social 
cohesion with missionary zeal alone, but 
people happy in themselves tend not to 
look too hard for scapegoats in other com-
munities. So, if lessons in emotional intel-
ligence and wellbeing are to find a way on 
to the curriculum, then where better to put 
them than in place of the failed citizenship 
experiment?

Teaching kids how to be happy in them-
selves and to empathise with each other is 
surely more likely to promote social cohesion 
than teaching them to salute the flag, and if 
the marshmallow test is such a sure sign of 
future attainment, then a version of it should 
find its way on to the menu. — © Guardian 
News & Media Ltd 2007

Children’s happiness 
is the only thing 
worth aspiring to, 
writes Philip Beadle

“There is no more 
important objective for 
a school than to help 
its pupils find out who 
they are and how to 
lead happy lives”

Results in the marshmallow test prove to be a more reliable indicator of academic success than an IQ test. Photo: Oupa Nkosi
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Back in time

referred to different supportive 
video material, obtainable from the 
SABC. At the end there is a resources 
and reference section that includes 
newspaper supplements, websites, 
books and articles.

There’s no sign of the typically 
boring teacher’s guide: spot colour 
soft cover, low-grade paper just 
above newsprint quality, black 
and white inside with no illustra-
tions or innovative teaching meth-
ods. Put bluntly, this is one of the 
best Southern African history edu-
cator support books I’ve seen. It’s 
clear that an enormous amount of 
thought and debate has gone into 
this, and it’s extraordinarily good 
value for money, too. 

Rob McLeod reviews
LEARNING AFRICAN HISTORY: 
FREEDOM FIGHTERS – SERIES 2 
by Chris van Wyk (Awareness 
Publishing, Gallo Manor, 2006) 

It’s not often one finds books 
made to last, with contents 
that deeply resonate. This is a 

small collection of such pearls. A 
series of 10 more stories of South 
Africa’s freedom fighters to follow 
on naturally from the 10 in the 
first series in 2003.

These little treasures are hand-
somely bound products from a pub-
lisher with heart. A visit to their 
website, www.awarenesspublish-
ing.co.za, is instructive. The first 
thing one reads is a mission state-
ment, as bold as it is refreshing:

“Our focus is publishing educa-
tional books … for African chil-
dren in particular. We believe that 
books need to be made in such a 
way that children will not be able 
to resist the temptation of picking 
them up and reading them.”

With vivid yet tasteful colour 
usage, inside and out, as well as 
the layout style of full-page image 
on the left (easier to show in a 
classroom) and text on the right, 

goes some way to achieving this. 
These books are so well researched 
and illustrated that, although writ-
ten for older junior school learn-
ers, there is plenty for the adult 
reader to discover and chew on 
here. Indeed, the premier biogra-
phy site SA History Online (www.
sahistory.org.za/pages/people/
menu.htm) had less material on 
Cissie Gool than the book in this 
series covering her contribution to 
our liberation. 

The author has an economical 
style that doesn’t seem to suffer 
from the obvious space limitations 
of such books. A quote from the 
book on Ruth First serves to show 
how a simply told story need not 
lack subtlety, empathy and politi-
cal depth:

“Ruth received dozens of letters 
each week from all over the world. 
One such letter was from an 
enemy. On August 17 1982, Ruth 
opened an envelope. It exploded 
in her hands, killing her. It was a 
letter bomb from the security 
police in South Africa. But the 
struggle for freedom went on.”

If the Series 1 names were obvi-
ous: Biko, Hani, Joseph, Luthuli, 
Mandela, Mbeki, Plaatje, Tambo, 
Tutu, Madikizela-Mandela (and in 
the Botswana edition, Seretse 
Khama), Series 2 does not disap-
point either. The variety across 
gender, race, time, political align-
ment, culture and language is 

impressive. Perhaps one could 
choose to debate this second tier 
of choices: Yusuf Dadoo, John 
Dube, Ruth First, Bram Fischer, 
Mohandas Gandhi, Cissie Gool, 
Lilian Ngoyi, Walter Sisulu, Joe 
Slovo and Robert Sobukwe. Why 
not Naiker of the 3 Doctors Pact, 
or Griffiths and Victoria Mxenge, 
and the Cradock 4? But, as we had 
so many fighting for our freedom, 
I prefer rather to encourage more 
of these series.

Each book has pictures/maps, a 
glossary, a chronology and, rare in 
a school history book, but in my 
belief essential, an index. The 
photo research undertaken for 
this series is exemplary and has 
unearthed unusual and appropri-
ate images.  There are some 
changes for the better: the longest 
book in Series 1 (Mandela) was a 
cramped 48 pages. In this collec-
tion, the range is between 40 and 
60 pages, totalling 514 pages for 
the whole of Series 2. 

In the end, these become more 
than simple biographies for learn-
ers. The inter-textuality and layer-
ing of the interrelated stories, the 
interplay of personal and political, 
reminds us of our inspiring history.

On receiving my review copies, I 
altruistically said that on comple-
tion I would donate them to a 
worthy school. After spending time 
with these absolute gems, it is going 
to be hard to keep that promise.

Rob McLeod reviews 
LEARNING AFRICAN HISTORY: 
FREEDOM FIGHTERS 1: TEACHER’S 
GUIDE FOR THE INTERMEDIATE/SENIOR 
PHASE by Emilia Potenza and Trevor 
Waller (Awareness Publishing, Gallo 
Manor, 2005)

T
eacher’s Guides are the Cin-
derellas of the publishing 
world. Despite the depart-
ment of education’s best 
efforts, it’s an open secret 

that they can be afterthoughts, 
cramped at the end of a textbook pro-
duction schedule. Because they’re not 
viewed as money-spinners, Teacher’s 
Guides generally have little effort and 
money invested in them, and are often 
produced over impossibly short time 
frames. Well, it’s time for the glass slip-
per to be dusted off for a fitting. 

The publisher’s stated intention for 
the 10 books in the Learning African 
History: Freedom Fighters — Series 1 is 
that “… children will not be able to 
resist the temptation of picking them 
up and reading them”. Awareness Pub-
lishing has created a book, indeed a 
teacher’s friend, that I suspect has the 
same effect on history educators.

This durable tome, colourful inside 
as well as out, has been designed to be 
a valuable resource over a long period 
of time. The lavish A1 poster of the 
“Road to Democracy”, the 94 pages of 
truly practical and inspiring Teacher’s 
Guide, the 11 glossy, colour-coded 
workcards and the 24-page Appendix 
of Master copies are all good — and 
ready for use in the classroom.

The authors are published, seasoned 

writers with extensive curriculum 
design and teaching experience. So it’s 
no surprise that this resource for his-
tory teachers is logically laid out, burst-
ing with practical hints and crammed 
with supplementary material not found 
in the Freedom Fighter biographies. 

We’ve all suffered Teacher’s Guides 
that are derivative rehashes of the text-
book, unable to stand alone. Not so this 
collection. From the introduction, with 
a history methodology that would 
make Paulo Friere proud, to the critical 
reading strategies, group work advice 
and creative approach to chronology, 
this is a history teacher’s dream. There’s 
much here to guide young teachers and 
inspire older history masters alike.

The guide is thoughtfully designed 
and organised into five resource ele-
ments. There are three classroom 
resources: a large, colour poster on 
durable card, 11 double-sided A3 work-
cards that support learning on each on 
the 10 biographies in the series, and an 
appendix of worksheets for copying. The 
latter includes interview schedules, use-
ful for learners’ capturing of their own 
social histories and for the creation of 
biographies of lesser known local activ-
ists and freedom fighters living nearby. 

The other two resources come from 
bisecting the Teacher’s Guidebook. To 
start with, there is the professional, OBE 
curriculum-related input. One example 
of this encourages and explores an inter-
disciplinary approach, because truly crit-
ical learning does not occur or thrive in a 
learning area vacuum. Other examples of 
this professional support are a succinct 
and helpful piece on managing assess-
ment and how to plan your learning pro-
gramme, essential support for a new 
teacher. The last history teaching 
resource is the extensive teacher notes, 
ideas and answers around the work-
cards. For each of the 11 parts, one is 

History guides for teachers provide interesting reading for learners and adults alike

BOOKS

For the annals: A photograph 
of Nelson Mandela casting 
his vote in 1994 and a map of 
South Africa when it was still 
made up of four provinces
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Try some Madikwe magic

A
s I sit and watch the 
kingfishers hunting at 
the edge of the Marico 
River, it’s hard to remind 
myself that four short 

hours ago I was in the heart of the 
urban jungle, full of stress after a long 
week at work.

A few hours of driving has trans-
ported me to the beautiful Madikwe 
Game Reserve in the North West.

Madikwe, at more than 70 000ha, 
is one of the largest reserves in South 
Africa and home to the Big Five and 
more than 12 000 animals, including 
66 mammal species.

The reserve has a diversity of habi-
tats from acacia savannah to river-
ine woodland, and is different from 
other game reserves in that it was not 
always a wild area. The reserve was 
proclaimed in the early 1990s because 
turning the farmland into a game 
reserve was the most appropriate and 
sustainable way of using the land.

Unl ike  i t s  near  ne ighbour 
— the Pilanesberg Game Reserve 
—  Madikwe is not a self-drive game- 
viewing destination. To gain access to 
the park you have to be booked into 
one of its various camps or lodges, all 
of which provide fully guided game 

drives as part of their packages.
When it comes to accommoda-

tion all budgets are catered for, from  
rustic catered bush camps to self- 
catering lodges, luxury tents and exclu-
sive upmarket safari destinations.

At the lower end of the scale is 
Mosetlha Bush Camp, which has 
nine double cabins with partially 
open sides to maximise the experi-
ence of being in the wild and can 
accommodate 16 people. The ameni-
ties are simple — duvets, pillows and 
blankets are provided, but guests 
need to bring their own towels. 
There are communal ablution facili-

ties and the tariffs include all meals, 
tea and coffee, snacks and two game 
drives and walks a day. 

Madikwe Mooifontein, set in 
the western section of the reserve, 
offers a similarly cost-effective self- 
catering option for groups of up to 10 
and is booked exclusively as a com-
plete camp. It’s a great idea for groups 
of family and friends. The main lodge 
has its own lapa and swimming pool 
overlooking a waterhole where game 
regularly come to drink. 

More expensive are Thakadu River 
Camp and Madikwe River Lodge. 
Thakadu is a community-owned, 

tented safari camp run by the Bat-
lokwa Boo Kgosi. The camp is located 
between the Marico and one of its 
small tributaries, where 12 large 
tented suites can accommodate 24 
people. Each tent has a sliding door 
that opens onto a private deck over-
looking the river. 

Madikwe River Lodge is also located 
on the Marico and has 16 secluded 
split-level thatched chalets set in the 
riverine forest along its banks. It has a 
special children’s programme, which 
makes it a great destination for fami-
lies. Children have their own safari 
guides and are invited to complete a 
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.................................................................................
.................................................................................
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“mini-ranger” course, complete with 
booklets and study guides. 

It’s a great concept and one that I 
hope other lodges will eventually pick 
up on. It is possible to enjoy a safari-
style holiday and keep all members of 
the family satisfied!

Certainly, exploring Madikwe is 
enough to satisfy me. Seeing wild 
dogs denning, with very small cubs, 
was a highlight, as were the magnifi-
cent three male cheetah spotted on 
the hunt early one morning.

The reserve is firmly up there with 
the best bush destinations in South 
Africa. And well worth a visit.

Sharon van Wyk 
unwinds at a bush 
paradise 

Getting there
Madikwe Game Reserve is an 
easy three-hour drive from 
Johannesburg and Pretoria. The 
easiest route is via Sun City: take 
the N1 north at Pretoria and exit at 
the N4 Platinum Highway toll road 
offramp. Travel along the toll road 
until you get to Exit No 225 — the 
Sun City/Majakaneng offramp. 
Turn right to Sun City, which is 
about 73km from the offramp. You 
will pass Sun City on your right and 
continue for a further 5km until 
you reach a four-way junction, turn 
right to Derdepoort. Follow this 
road for almost 8km and then turn 

left at the sign for Bapong. Travel 
straight on this road and after 
passing through Mabeskraal, at 
a four-way junction, turn right to 
Derdepoort. After 26km this road 
becomes gravel and you will pass 
the Dwarsberg Liquor store on your 
left. After 32km of gravel, passing 
through Molatedi Village and over 
the Marico River, you will arrive at 
the Molatedi Gate to the reserve.

● Visit www.madikwe-game-
reserve.co.za for information 
— accommodation, maps, relevant 
links — about the reserve.

Madikwe River Lodge has a great programme for children under 12
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Banking to suit your lifestyle
We offer transactional accounts designed for your lifestyle. You have the choice between a savings account 
and a current account.

Savings account – E Plan
If convenience is important to you, then E Plan is the account for you. It is the ideal account for you if you 
have a monthly income of under R5 000 a month and want the flexibility to save money as well as make 
payments out of the same account.

Your E Plan ATM card is also a debit card and can be used to pay for purchases at stores displaying the 
Maestro sign. You may even draw cash at some of these stores.

Current account
Your current account provides you with a range of banking solutions to make your life easier. Our current 
accounts give you access to:

• MasterCard Cheque and Credit cards

• Maestro debit card

• An overdraft*

• A personal loan

• A garage card*

• A chequebook

• Subscription-free telephone and cellphone banking

• Choice of pricing options to make money management easier

• Access to 

     — Our AutoBank network

     — Internet banking

     — Home loans*

     — Vehicle finance*

* Subject to credit approval

For more information on our products and services, visit any Standard Bank branch, 
www.standardbank.co.za or call 0860 123 456.

Authorised financial services provider 
The Standard Bank of South Africa Limited (Reg. No. 1962/000738/06)  SBSA  307315-07/06

307315 Current Acc 20x4.indd   1 7/28/06   11:49:40 AM

Make sure you can afford a loan

PERSONAL 
FINANCE

Buying something you can’t afford can 
end up costing you a lot more than you 
bargained for, writes Maya Fisher-French 

Know your rights 
and obligations
Fact 1:
When the National Credit Act comes 
into force on June 1 this year, it will 
require the lender to explain fully the 
implications of taking on debt.
If it can be proved that a credit provider 
permitted a loan that was beyond the 
affordability of the borrower, then the 
loan can be declared invalid and the 
credit provider will be fined.
However, if the customer lied in his or her 
application form about the extent of his 
or her debt, then the credit provider will 
not be liable.

Fact 2:
When you sign up for a loan and you are 
required, for example, to repay R500 a 
month for 24 months, this does not mean 
that you can pay on an irregular basis 
over five years.
If you miss one month’s payment you 
have defaulted on the loan and the 
interest charges start climbing.

Fact 3:
If you do have an attachment order on 
your salary it is worth contacting the 
credit provider to obtain a full statement 
of all charges, costs and interest so that 
you know the charges are valid.

Fact 4:
A common unethical practice is when the 
credit provider requires the customer to 
sign a blank acknowledgement of debt 
the day she or he takes out the loan.
This allows the credit provider to start a 
judgement process immediately to bring 
an attachment order to deduct a portion 
of the customer’s salary — before he or 
she has defaulted.
Don’t agree to this. Before you sign 
anything, make sure you understand 
what you are committing to and ask 
about other charges, such as insurance 
and administration fees. 

D
id  you  know that 
by defaulting on an 
R8  000  loan ,  you 
could end up paying 
R61 000? This hap-

pened to a client of a microlender 
who stopped making repayments on 
his loan. Although the bank came to 
an agreement with him, legally he 
was obliged to pay off R61 000 in 
R700-a-month instalments.

What people forget is that com-
pounding interest, which works for 
you when you are saving, can have 
a negative effect when you owe 
money. For example, if you bought 
furniture for R10 000 and you don’t 
make any payments for two years, 
just by adding the unpaid interest 
— at 35% a year — to the loan you 
would owe the creditor R19 936. By 
this stage the creditor would have 
taken legal proceedings and legal 
fees would have been added to that 
amount.

This problem usually occurs 
because borrowers ignore requests 
from the bank or retailer to meet 
their obligation.

Some companies give a defaulter 
up to three months or more before 
they hand a matter over to attor-
neys. If the client continues to 
refuse to pay the debt, the compa-
nies will take a judgement against 
him or her. The attorneys will then 
apply to the court for an emolu-

ment attachment order (sometimes 
incorrectly called a garnishee order), 
which will allow the attorneys to 
instruct the person’s employer to 
pay over a portion of his or her sal-
ary to repay this debt. It can take 
up to a year after default before this 
order is in place and the funds are 
deducted. By now the interest bill 

has been ticking and, added to this, 
are the legal costs where the attor-
ney takes 10% of each instalment for 
his or her work, plus Vat, and the 
employer adds 5% to the instalment 
to cover administrative costs.

On a monthly instalment of R700, 
that will cost an additional R114 a 
month which you could have saved 

if you had come to an agreement 
with the creditor before the judge-
ment order.There are cases where 
the debtor avoids payment for so 
long that the amount he or she can 
afford to repay does not cover even 
the interest due each month. In this 
case the debtor is caught in a debt 
spiral and could be paying his or her 
debts for the rest of their lives.

What do you do if you genuinely 
cannot repay the debt or need to 
come to a separate arrangement? 
Don’t leave it until there is a judge-
ment against you.

Tami Sokutu, executive director in 
charge of risk at African Bank, says if 
a borrower’s circumstances change 
and he or she can no longer service 
the loan, depending on the merits 
of the case, the bank will come to 
an arrangement with the client. For 
example, if the case merits it, the 
bank might stop charging interest 
once the defaulter has resumed pay-
ment. This could help the defaulter 
to pay off the loan quickly. This 
could be a lifeline for someone who 
simply cannot meet even the basic 
interest payments.

Many credit providers and service 
providers are willing to negotiate 
a repayment plan as long as they 
know that the debtor is committed 
to making some payment towards 
their debt.

There are, of course, others who 
are not interested in helping.

Paying up: beware of compound interest. Photograph: Lisa Skinner
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Tami Sokutu



The filtering down of funds
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H
ow quickly the year 
goes by: at the end of 
this month, you will be 
taking your first break 
of the year. This is 

another reminder that you should 
make use of every second, minute or 
hour profitably because, before you 
realise it, exams will be upon you.

Education was one of the benefi-
ciaries of this year’s budget alloca-
tion, and millions of rands will be 
poured into Education Minister 

Naledi Pandor’s portfolio. 
Finance Minister Trevor Manuel 

was indeed in a generous mood, 
giving the education department 
R 1 0 5 - b i l l i o n .  T h i s  i n c l u d e s 
R700-million that will be used for 
teacher bursaries, R850-million for 
Abet and R8,1-billion for hiring extra 
teachers, assistants and supporting 
staff. Encouraging stuff indeed!

But, as it is pointed out in one of the 
stories we carry on the subject, there 
were silences as well, particularly on 
another crucial area of education: 
early childhood development. As an 
entry point into the world of learning, 
this aspect of education should also 
be given a share of the millions. 

The challenge now lies with the 

education department, which still 
has to decide how these millions 
should trickle down to each of the 
nine education departments. Its per-
formance in this regard has not been 
inspiring, as millions of rands keep 
getting returned to the treasury 
come the end of the financial year. 
We can only hope that this time 
round the department has wised up 
and will not waste time in tackling 
the problems that education faces.

The month of March is dedicated 
to the celebration of human rights 
values and principles. In keeping 
with the spirit of this theme, we 
carry an article which indicates that 
many South Africans still do not 
know their human rights 13 years 

into our democracy. Children still 
suffer from all sorts of deprivations, 
and are being prematurely exposed 
to adult challenges such as heading 
their families. The article goes on to 
give tips on how to teach and culti-
vate human rights values and cul-
ture in a classroom situation. 

We also carry a story on what has 
become a vexing question of trans-
fer and cross-transfer. We show how 
some of the teachers who work far 
away from their families have their 
lives turned upside down because 
they cannot get transfers. It is a 
heart-breaking story and we hope 
the powers that be will review poli-
cies and look at some of the deserv-
ing cases rather than using a “one 

size fits all” approach. 
We also carry another topical issue 

about mother tongue language, 
which, in a sense, is linked to the 
theme on human rights. There is 
overwhelming scientific evidence 
that people who receive education 
in their home language stand a 
good chance of performing better. 
Our own minister of education sup-
ports this view. We hope you will 
find this an enriching and thought-
provoking piece. 

We hope you will enjoy this edi-
tion and we would also like to appeal 
to you to write to us or phone us 
about any subject that you feel 
would help the profession grow. At 
any rate, the Teacher is your paper!

EDITORIAL

Nhlanhla Thwala

International Mother Language 
Day on February 21 was an 
opportunity to reflect on the sig-

nificance of the mother tongue and 
why it should matter to us all. But 
before doing so, it is perhaps impor-
tant to start by defining what a 
mother tongue is. A mother tongue 
is the language spoken between 
mother and child. It is therefore the 
child’s first language. It is acquired 
unconsciously and in most cases the 
mother tongue is learned perfectly. 
By that I mean the child does not 
make grammatical errors in speak-
ing his or her mother tongue. If used 
in all contexts, the mother tongue is 
the perfect language for teaching 
and learning. It is also the perfect 
vehicle for expressing oneself. 

The language situation in South 
Africa is, unfortunately, not sup-
portive of all mother tongues. 
Despite the obvious advantages of 
using the mother tongue for teach-
ing and learning and for expressing 
ourselves, we continue to insist on 
teaching our children in anything 
but the mother tongue. We also 
insist on forcing our children to 
learn in anything but the mother 
tongue. Despite the fact that we are 
all constitutionally entitled to 
express ourselves in all 11 official 
languages, we stumble and stutter 
to express ourselves in languages we 
have limited command of. In the 
process, we are labelled inarticulate 
or confused or both. 

Of course, there are historical and 
pragmatic reasons for the status 
quo. Education was introduced in 
these parts of the world as neces-
sarily involving teaching and learn-
ing in colonial languages. Hence it 
is widely believed, even today, that 
one is not really educated if he or 
she does not speak English, or 
French, or some other colonial lan-
guage. Also, it is generally believed, 
erroneously I might add, that 
expressing oneself in English shows 
that one is “detribalised” and has 
become “civilised”, what in isiZulu 
is called “ukuphucuka”. 

On the pragmatic side, there are 
real constraints to teaching and 
learning in all our mother tongues. 
For starters, there is a paucity of 
resources, both human and mate-
rial, to make teaching and learning 
across the curriculum and through-
out the education system possible in 

Reflections on the mother language 

all mother tongues. Further, devel-
oping the necessary resources to 
achieve mother-tongue teaching and 
learning will be expensive. And so 
the outmoded status quo continues, 
and it comes with a heavy price tag. 

So, what can we expect from the 
status quo? Three scenarios deserve 
our attention: 

• The value and utility of the 
mother tongue will continue to 
shrink in our minds. Language is, 
after all, also a tool. And, like all 
tools, if you do not use it you will 
soon come to the conclusion that it 
is not worth keeping or preserving. 
In other words, if our mother 
tongues are not part of our daily dis-
course, in teaching, learning, work, 
media, political discourse, the rea-
son for preserving them will disap-
pear. There is evidence that this is 
beginning to happen, especially in 
the urban areas. 

• Shrinking depth of knowledge 
of the mother tongue. Generally 
speaking, the full knowledge of a 
language consists of roughly three 
areas: the idiom (that is, poetry, idi-
oms, metaphors and humour), the 
literary and scientific, and the lit-
eral. The limited discourse space for 

the mother tongue is resulting in the 
loss of idiom and the little literary 
form developed during the colonial 
and apartheid periods. Mother 
tongues are,  therefore,  being 
reduced to the purely literal form, 
hardly a good reason for speaking 
any language. 

• Sustained high failure rates. The 
failure rate for matriculants is 
already extremely high. And when 
one adds the failure rate at the terti-
ary level, the picture is depressing. 

Of the roughly 16% of matricu-
lants who make it to university, 
less than 30% will emerge from 
university with a qualification. 
Many factors are cited to explain 
the  f a i lu re  ra te s ,  inc lud ing 
resources, the qualifications of 
teachers, the socio-economic con-
ditions of the students, et cetera. 
But a large part of the problem is 
also language — the language of 
teaching and learning. 

In the vast majority of schools, 
neither the teachers nor the stu-
dents can express themselves flu-
ently in English, the language of 
examination. It is no wonder the 
failure rates are so high. If we per-
sist with the status quo, we can 

expect more of the same. 
Most people of goodwill will agree 

that the status quo is not a viable 
option, despite sustained efforts to 
convince us otherwise. We are los-
ing too many young people because 
we refuse to adapt and offer educa-
tion in the mother tongue of the 
learner. Yes, it is true that right now 
we are not equipped to offer educa-
tion to all learners in their mother 
tongue. But what are we doing to 
change that? Where is the blueprint 
for solving this enormous problem? 
Are we content simply to say 
mother tongue instruction should 
be limited to the first three to five 
years of school? When will our chil-
dren have the right to learn every-
thing in their mother languages, so 
that they too can concentrate on 
understanding the subject matter 
rather than constantly wrestling 
with the language before even 
attempting to grapple with the sub-
ject matter?

Nhlanhla Thwala is the acting direc-
tor of the Wits language school at the 
University of the Witswatersrand, 
Johannesburg. He writes in his per-
sonal capacity

Although there are constraints 
to teaching and learning in all 
11 official languages, it would 
radically improve pass rates. 
Photograph: Oupa Nkosi

When will our 
children have 
the right to 
learn everything 
in their mother 
languages?
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The most 
formidable 
woman

work out their own menus and to 
cook — and they love it! She taught 
them how to clean and to enjoy it!  

She is the only person I know who 
can enforce discipline and nobody 
complains. She is actually the only 
person I know who disciplines us, 
the teachers. She and the children 
spend their weekends cleaning, cook-
ing, doing dishes et cetera. Time for 
mischief does not exist. It sounds like 
hard labour, but most of our learners 
are older than 16 and they love doing 
what they do. They plan the most 
astonishing dishes and have the best 
braais in the bushveld. They are the 
protegés of our Mother.

When Mother Ruth gets angry, we 
all stay out of her way, but mostly 
she is the most wonderful person 
I know. I think of her as mother, 
nurse, adviser, teacher, preacher 
and woman of the year. She is deeply 
religious. When the children have 
nothing left to keep them busy she 
teaches them new religious songs. 

Our learners leave the school, 
but they never leave Mother Ruth’s 
heart. She stays in touch with every 
child. I do not think there is another 
school whose previous learners 
visit their old schools the way ours 
come back again and again. They 
love to visit and they love to do all 
the chores they used to do. It is not 
strange for us to arrive at school and 
find one of our previous learners 
busy in the kitchen preparing break-
fast, lunch or supper.  

To be able to describe this formidable 
woman, you need to know her — and 
I am privileged to know and love her. 
Ruth Motebele, we at Sedibeng School 
for the Deaf are honoured to have you 
in our circle of friends. — Tessa Pugh, 
teacher at Sedibeng School for the Deaf, 
Lephalale, Limpopo 

T
he day Mother Ruth 
doesn’t come back to 
school after a holiday 
will be one of the most 
tragic events in our 

school’s history.
I met Ruth Motebele when I started 

teaching at Sedibeng School for the 
Deaf. She was here when the first 
learner entered the school. She drove 
kilometres with the school’s principal 
to find deaf children. At that stage, the 
school still needed to be established. 
She stayed up with scared little ones 
who had left their homes for the first 
time in their lives. She taught them 
toilet manners, eating manners, and 
almost every other manner we know 
of. She taught them about self-confi-
dence and love to an extent that we, 
as teachers, feel ashamed of the short-
age of love in our own lives.  

Mother Ruth, as we call her, has 
been the housemother at the school 
for the past 15 years. To date, she 
is the only person employed by the 
department to look after 30 learners 
who board at Sedibeng School and 
only go home during holidays. She 
is always on duty. We do not have 
people who do the cooking, cleaning 
and washing. Our learners are the 
most self-sufficient young people I 
know. Mother Ruth taught them to 

SMSsLETTERS
between R14 000 and R40 000. We 
are told that our money was used 
elsewhere by the Eastern Cape depart-
ment. In some schools, post level 1 
educators got R7 000 — at the expense 
of experienced and older educators. 
Where is the money for principals? 
Editor: We will have to look into this.

 

I have a three-year degree and have 
been teaching since 2002. My salary 
notch is R84 831. Am I underpaid?

Editor: Please contact your union. We 
will attempt to get an answer for you.

 

I am one of the government employ-
ees. I want to know where to get 
GEMS forms. We were forced 

to join it but we were not given clear 
information. Is the rumour that all 
educators must join GEMS and cancel 
their medical aid schemes true?
Editor: The Teacher did run an arti-
cle on GEMS last year. We will revisit 
the issue

the Teacher has been receiving 
comments, messages and news 
tips via SMS. The SMS, or short 
message service, as you all 
know, has become a popular 
South African pastime. Since the 
thumb appears to have become 
a more powerful communication 
tool than the pen, we decided 
to introduce a new section to 
accommodate your messages. 
Please SMS your comments on 
articles in the Teacher and views 
on education to 083 2299 011. 
Please note that the Teacher will 
not reply to “call back” messages 
and also cannot reply to each 
SMS individually, but where 
possible will publish replies.

medication from my doctor. My doc-
tor tried sending letters to the edu-
cation department, but nothing has 
happened. I need a transfer to Gau-
teng. I teach at primary post level one. 
Editor: Anyone who wants to get in 
touch with this educator can contact 
the Teacher.

 

I started teaching in 1984. I 
improved my qualifications. I 
have a diploma and a B Tech, 

but my salary notch is R99 540. Am 
I underpaid? Please help me.
Editor: Please contact your union. We 
will also try to get an answer for you.

 

I would like to teach in Cape 
Town. I am an intermediate 
phase educator. I am currently in 

the Eastern Cape. 
Editor: Contact this teacher on 
083 740 1755.

 

I started working permanently 
in January 2005. I improved my 
qualifications in 2006 but my 

salary has not changed. I am still 
earning R79 147 per annum. I only 
received a cash bonus worth R1 288. 
Editor: Please contact your union. 
We will also attempt to get some 
answers for you.

I am a mother and a wife and would 
like to move closer to my family in 
QwaQwa or surrounding areas. I 

teach intermediate phase. 
Editor: Please contact this teacher on 
082 941 0506.

 

I am a concerned principal from 
Umzimkulu. We were promised 
that teachers’ salaries would be 

upgraded, especially for principals, 
but this has not happened. Other prov-
inces like KwaZulu-Natal received 

Iam worried about how the edu-
cation department handles my 
salary. Without consulting me, it 

deducted thousands of rands from my 
salary. And instead of my debt going 
down, R2 000 is added every month. 
Please help me get out of this scam. 
Editor: We will look into your case.

In 1994 I started as a class assist-
ant at a school for children with 
special education needs. In 2000 

I graduated with a teacher’s diploma. 
Since then I have been helping out 
in classes when the teacher is absent 
or on leave without extra pay. I’ll be 
finishing my two-year part-time ACE 
course. My salary is currently R6 726 a 
month. Am I on the right salary level? 
Editor: We will try to find some 
answers for you. 

Iam an HOD, but want to go back 
to Post Level 1. I’m very far from 
home. Is it true that I will get a 

master educator’s salary?
Editor: Please contact your union, 
but we will also attempt to get some 
answers for you. 

 

I started teaching in 1978 and 
improved my qualification to 
an m+3 BA degree and an HED. 

I’m an HOD and my salary notch is 
R128 000. Am I being underpaid?
Editor: We will try to get some answers 
from the education department. In the 
meantime, please contact your union.

 

I’m staying far from home and my 
health is not good. I have to go for 
check-ups every month to collect 

the Teacher reporter

Education Minister Naledi Pandor 
has said she strongly supports the use 
of Afrikaans and other indigenous 
languages as the medium of instruc-
tion in schools.

She was reacting to a DA media 
release in which she was accused 
of leading “an ideological crusade 
against Afrikaans” and a Freedom 
Front media release, which claimed 
it was “now quite clear that the gov-
ernment wants to take control of 
every single school in South Africa”.

A full bench of the Pretoria High 
Court ordered the admission of 113 
grade eight learners, who want to be 
taught in English, to Ermelo High 
School, turning a formerly Afrikaans-
medium school into a parallel-medium 
one. In late January the Mpumalanga 
education department relieved the 
school governing body at Ermelo High 
School of its power to determine its lan-
guage policy and appointed a commit-
tee to exercise this function. The com-
mittee decided the school had to admit 
English-speaking learners and to edu-
cate them in their language of choice.

On February 2 the school was granted 
an interim interdict that suspended 
the new language policy, pending an 
application to review the Mpumalanga 
department’s decision to relieve the 
school governing body of its power to 
determine language policy.

On February 12 Pandor launched 
an urgent application not only to 
rescind the interim interdict, but also 
to be joined as a party in the review 
application. She argued that a pro-
vincial education department has the 
right to withdraw the functions of a 
school’s governing body if that school 

unreasonably refused to admit pupils 
requesting instruction in the language 
of their choice. 

In response to the Freedom Front, 
Pandor said: “The FF+ clearly does 
not care for all children; they want 113 
children to be denied access to school. 
The government has an obligation 
to provide school places for learners. 
Ermelo High is half full. Language 
cannot be used to deny children 
access to education.”

She said there has been a “trend 
over the past five years for more and 
more Afrikaners to choose to educate 

their children in English.”
In response to the DA, Pandor said: 

“If it is ideological to provide access to 
schools for schoolchildren, then I am 
happy to be called an ideologue. I have 
always supported the use of mother-
tongue education in our schools, espe-
cially in the foundation phase. I have 
always supported the promotion of 
indigenous languages in our schools.”

She said the issue is not one of lan-
guage, but “an issue of access to educa-
tion ... If there is a crusade that I have 
mounted in our schools, it is a crusade 
for inclusion rather than exclusion.”

Pandor’s ‘crusade for inclusion’
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